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Working with young children with trauma – applying the 
Practice Principles Guides 
 

What is working with young children with trauma – applying the 
practice principles? 
Working with young children with trauma – applying the practice principles is a series 
of eight workshops. Each workshop is aligned to one of the Victorian Early Years 
Learning and Development Framework Practice Principle Guides, providing additional 
discussion and activities relating to working with young children with trauma.  

What are the topics? 
The topics are: 

• 1 Family-centred Practice 
• 2 Partnerships with Professionals 
• 3 High Expectations for Every Child 
• 4 Equity and Diversity 
• 5 Respectful Relationships and Responsive Engagement 
• 6 Integrated Teaching and Learning Approaches 
• 7 Assessment for Learning and Development 
• 8 Reflective Practice. 

Who should facilitate the workshops? 
Facilitators should have an understanding of the topic being discussed and the 
relevant issues in their workplace as well as some experience working with young 
children with trauma. 

Facilitators should be able to contextualise the workshops for the participants 
attending e.g. by providing relevant examples.  

Who should attend the workshops? 
The workshops are designed for early years educators working with young children 
aged 0−8 years. The educators should have an understanding of the impact of 
trauma on young children and ideally have completed other training such as the 
three face-to-face workshops and/or the self-paced learning package in this 
Resource Kit. 

What preparation is needed? 
A list of suggested reading is provided at the beginning of each workshop. 

Each workshop discusses support services and referral pathways. Facilitators will need 
to be aware of the services and pathways that are relevant to the early childhood 
educators from the service, centre or school attending the workshop. 

How long is each workshop? 
Each workshop takes approximately 5 hours to complete plus breaks based on 12−15 
participants.  
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Things you’ll need 
• computer/laptop 
• data projector 
• PowerPoint presentation 
• Butcher’s paper and markers 
• whiteboard and markers 
• Post-it notes 
• a copy of the PowerPoint slides as handouts (3 slides per page) for each 

participant 
• a copy of the Participant Workbook for each participant. 
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1 Family-Centred Practice 

Content 
• What is family-centred practice?  
• Why does family-centred practice matter? 
• How do we go about family-centred practice? 

reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 1 
Family-centred Practice, 2012, available at <www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 1: Family-Centred Practice, 2010, Authored for the Department of Education 
and Early Childhood Development by Caroline Cohrssen, Amelia Church and Collette 
Tayler, Melbourne Graduate School of Education, available at 
<www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-5 45 What is family-centred practice? 

  Brainstorm 
Ask participants to describe what is meant by family-centred 
practice 
 
Presentation point 
Explain that family-centred practice is characterised by: 
• mutual respect and trust 
• reciprocity 
• shared power and decision making 
• open communication and responsive listening 
• honesty 
• shared goals 
• clarity about roles and responsibilities 
• complementary expertise and contributions 
• negotiation 
 
Family-centred practice is most effective when early childhood 
educators: 
• understand what family-centred practice means and why it is 
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Slide Time Presentation  

important, are committed to it and know how to go about 
making it happen 

• approach all interactions in a respectful and responsive way 
• welcome and support families to develop a sense of community 

and belonging 
• establish clarity about respective roles and responsibilities 
• take a collaborative, partnership approach to working with 

families from the first encounter 
• respect diversity and difference and are culturally competent 
• establish procedures to deal with conflicts 
• participate in ongoing professional learning to build their skills 

to work in family-centred ways 
 
Provide examples of how an early years educator may demonstrate 
family-centred practice 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
pages 2−3 in the Participant Workbook 
 
Debrief the activity  
 
Whole group activity  
Ask participants to provide suggestions for how family-centred 
practice may be applied when working with families or carers of 
children with trauma 
 

6 20 Models of practice  

  Presentation point 
Explain that although the way family-centred practice translates into 
practice is unique to each setting and for each family, early 
intervention research has identified four broad models of family-
oriented programs that are on a continuum from less family-centred 
to more family-centred 
 
Describe Dunst’s four models of practice and explain how family-
centred practice is applied 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
4 in the Participant Workbook 
 
Debrief the activity  
 

7-8 10 Why does Family-Centred practice matter? 

  Whole group activity 
Ask participants to explain why family-centred practice matters 
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Slide Time Presentation  

 
Presentation point 
Explain the ecological model of child development 
 

 15 Break 

9 25 Benefits of family-centred practice for children 

  Brainstorm 
Ask participants to list the benefits of family-centred practice for 
the children with who they work with 
 
Presentation point 
Outline the benefits of family-centred practice: 
• promotes attachment and strong family-child relationships 
• supports continuity of learning and care experiences 
• provides a secure base for learning 
• promotes positive attitudes to learning 
 
Provide examples of how family-centred practice can benefit 
children’s literacy and discuss the advantages of intentional 
planning  
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
pages 5−6 in the Participant Workbook 
 
Debrief the activity  
 

10 10 Benefits of family-centred practice for families 

  Presentation point 
Explain that family-centred practice leads families to have: 
• greater satisfaction with the service 
• a stronger sense of self-efficacy and control 
• more positive perceptions of their children 
• more positive perceptions of their competence as parents/carers 
 
Whole group activity  
Ask participants to provide suggestions for improving connections 
between home and the classroom in relation to literacy and 
children with trauma 
 

11 10 How do we go about family-centred practice? 

  Presentation point 
Emphasise that adopting family-centred practice can be challenging, 
requiring changes in attitudes and behaviours and adjustments to 
priorities and role definitions 
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Slide Time Presentation  

 
Explain that practice and research indicates that when there is 
mutual trust and respect for each other’s complementary roles and 
responsibilities, expectations are reasonable 
 
Explain that when early childhood educators engage in family-
centred practice they: 
• foster respectful relationships and responsive engagement 

characterised by warmth and trust 
• share information openly with families using a range of styles 

and kinds of communication 
• regard families as experts on their children’s lives, actively seek 

children’s and families’ views and take them into account in 
practice 

• offer choices and encourage families to make decisions 
• take responsibility for initiating and developing family-centred 

practice 
• reflect on their own beliefs and practices (see Practice Guide 8 

Reflective Practice) 
 

12 30 Foster respectful relationships and responsive engagement 

  Presentation point 
Explain that early childhood educators foster respectful relationships 
and responsive engagement characterised by warmth and trust by: 
• creating welcoming, inclusive environments that reflect the lives, 

languages, cultures and communities of families 
• interacting with families in warm friendly ways that demonstrate 

respect and convey the message that families belong  
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 7 in the Participant Workbook 
 
Debrief the activity 
 
Presentation point 
Outline how in early childhood intervention research the concept of 
help is used to clarify the role of the professional in family-centred 
practice. Two categories of 
help-giving practices have been shown to strengthen families’ 
agency and effectiveness: 
• relational practices, such as active and reflective listening, 

empathy, warmth, and trustworthiness 
• participatory practices, such as emphasising the family’s 

responsibility for finding solutions to their problems and for 
acquiring knowledge and skills to improve life circumstances and 
deciding on a course of action 
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Slide Time Presentation  

Provide an example of a family-centred approach to fostering 
respectful relationships and responsive engagement 
 
Whole group activity  
Ask participants to discuss the implications of the above points in 
relation to working with families/carers of children with trauma 
 

 45 Lunch 

13-14 10 Share information openly with families 

  Presentation point 
Explain that ongoing communication with families is a high priority 
in family-centred practice 
Outline some strategies for sharing information openly with families 
using a range of styles and kinds of communication such as: 
• daily or regular conversations or emails 
• shared diaries 
• newsletters 
• communication books  
• phone calls  
• reports 
• interviews 
• preparation of Transition Statements 
• modelling caring interactions and respectful relationships 
• developing a communication and feedback policy  
• planning in consultation with families and children  

 
Whole group activity  
Ask participants to discuss the implications of the above points in 
relation to working with families/carers of children with trauma 
 

15 15 Regard families as experts 

  Brainstorm 
Ask participants to list the ways they actively seek children’s and 
families/carers views and take them into account in practice 
 
Presentation point 
Refer to participants’ responses and outline the ways early 
childhood educators can work collaboratively with every family 
including: 
• being genuinely interested and open to their ideas 
• having the ability to listen 
• being responsive to questions and requests  
• interacting with children, families and other early childhood 

educators respectfully 
• demonstrating that they use what families and children have 

told them in their practice 
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Slide Time Presentation  

 
Provide examples of how these strategies may be implemented 
 
Whole group activity  
Ask participants to discuss the implications of the above points in 
relation to working with families/carers of children with trauma 
 

16 30 Offer choices and encourage families to make decisions 

  Small group activity  
Ask participants to use Butcher’s paper to prepare a list of hints 
for how early childhood educators can offer choices and encourage 
families to make decisions 
 
Debrief the activity 
 
Presentation point 
Refer to participants’ responses and explain the roles of early 
childhood educators and families in offering choices and making 
decisions  
 
Outline how early childhood educators: 
• value and build on each family’s strengths  
• recognise them as experts on their children 
• actively promote the belief that families are confident and 

competent educators of their children 
• encourage and support families to make choices and decisions 
• recognise that the relationship is dynamic and the role of 

leader in decision-making shifts from time-to-time depending on 
the situation  

• contribute their perspectives and professional knowledge  
 
Provide examples of how early childhood educators can offer 
choices and encourage families to make decisions 
  
Whole group activity  
Ask participants to discuss the implications of the above points in 
relation to working with families/carers of children with trauma 
 

17-18 45 Take responsibility for initiating and sustaining family-
centred practice 

  Presentation point 
Outline how early childhood educators can take responsibility for 
initiating family-centred practice by: 
• offering a variety of ways for families to become involved and 

connected 
• recognising that families’ interest in and capacity to participate 

will vary 
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Slide Time Presentation  

• understanding that participation and involvement are not the 
same thing as a collaborative relationship 

• recognising that sometimes a lack of involvement might mean 
that parents are happy with the service 

• taking care to ensure that parents do not feel guilty if they 
choose not to become involved 

 
Explain that	  research suggests that it is important to families that 
their involvement is constructive and valued 
 
Provide examples of early childhood educators practices which take 
responsibility for initiating and sustaining family-centred practice  
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
8 in the Participant Workbook 
 
Debrief the activity 
 
Presentation point 
Explain that it is the early childhood professional’s responsibility to 
find new ways of engaging with families and linking them with other 
services if they are requested or needed 
 
Outline some of the ways this can be achieved: 
• attending local early years’ network meetings  
• forming alliances with other professional agencies 
• supporting peers 
• having a whole-of-organisation approach with support from 

management and at the policy level 
• being aware of the support agencies and specialist services 

available in the local community and beyond 
 
 
Whole group Activity  
Ask participants to discuss the implications of the above points in 
relation to working with families/carers of children with trauma 
 

19 5 Reflect on practices and beliefs 
  Brainstorm 

Ask participants to describe the value of regular reflection on 
practices and beliefs 
 
Presentation point 
Explain that personal and peer reflection on practices and beliefs 
can be reassuring and can also lead to solutions and good 
outcomes 
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Slide Time Presentation  

 10 What can you do? 

  Individual activity 
Ask participants use the Post-it notes to write practice hints for 
early childhood educators working with families/carers of young 
children with trauma. 
 
Ask participants to place the Post-it notes on a Butcher’s paper 
sheet titled What can I do?   
 
Presentation point 
Refer to participants’ responses and outline some practice hints for 
working with families/carers of young children with trauma: 
• make sure the abuse or other trauma has stopped 
• begin to build a relationship, by being honest, reliable and 

doing what you say you will do 
• understand trauma 
• help them feel safe through nurture, structure and support 
 

 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• three Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources  
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2 Partnerships with Professionals 

Content 
• What are partnerships with professionals?  
• Why are partnerships with professionals important? 
• What do partnerships with professionals look like in practice? 

reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 2 
Partnerships with Professionals, 2012, available at 
<www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 2: Partnerships with Professionals, 2010, Authored for the Department of 
Education and Early Childhood Development by Rachel Flottman, Amy McKernan and 
Collette Tayler, Melbourne Graduate School of Education, available at 
<www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-3 45 What are partnerships with professionals? 

  Brainstorm 
Ask participants to describe what partnerships means to them 
Ask participants to describe what collaboration means to them 
 
Presentation point 
Outline what is meant by partnerships and collaboration:  
• Partnerships with other professionals are ongoing long-term 

relationships based on shared values and commitment 
• Collaboration is working together to achieve shared goals 
• Effective partnerships always involve collaboration 
• Early childhood educators may collaborate for brief or extended 

periods of time and for a specific purpose or for a number of 
purposes 

 
Provide examples of partnerships e.g. partnerships between 
individuals, organisations and services 
 
Provide examples of collaboration e.g. a maternal and child health 
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Slide Time Presentation  

nurse may collaborate for a short time with a supported playgroup 
facilitator to provide access to and inclusion in a supported 
playgroup for a recently arrived refugee family 
 
Describe how partnerships between early childhood educators are 
characterised by: 
• respect for each other’s experience and expertise 
• open and ongoing constructive communication  
• trust 
• clarity about roles 
• agreed goals or purpose 
• openness to different views and perspectives and willingness to 

learn from others 
• commitment to building relationships 
• collaboration with families and children 
 
Explain that the term learning communities is sometimes used to 
refer to a collaborative culture within a service as well as to 
partnerships across services that promote critical reflection and 
ongoing learning 
. 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
2 in the Participant Workbook 
 
Debrief the activity  
 
Whole group activity  
Ask participants to provide suggestions for how partnerships and 
collaborative practices may be applied when working with families or 
carers of children with trauma 
 

4-5 15 Why are partnerships with professionals important? 

  Presentation point 
Explain that partnerships with other professionals benefit children, 
families, professionals and local communities. 
 
Brainstorm 
Ask participants to list the services they have partnerships with 
Ask participants to list the services they may have partnerships with 
when working with young children with trauma 
 
Presentation point 
Refer to participants’ responses and outline other services they may 
have formed partnerships with, such as: 
• maternal and child health services (which can take several 

forms) 
• long day care centres 
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Slide Time Presentation  

• early learning programs 
• family day care 
• sessional kindergartens 
• playgroups and supported playgroups 
• occasional care 
• before and after school and vacation care services 
• a range of services for children with a disability or 

developmental delay 
• specialist support services 
• schools 
 
Whole group activity 
Ask participants to describe the risks or problems that may arise if 
early childhood educators do not work in partnership 
 
Presentation point 
Provide examples of potential risks when early childhood educators 
do not work in partnership e.g. children do not receive the benefits 
of available services, families do not receive the information and 
support they need 
  

6-7 5 Partnerships benefit children and families 

  Presentation point 
Outline the benefits for families and children when professionals 
work in partnerships: 
• holistic approaches to children’s learning and development 
• more individualised responses to children and families, for 

example when there is a need for an assessment or to be seen 
by a specialist 

• more efficient and quicker responses to urgent needs, such as 
financial assistance, housing or medical treatment 

• more inclusive practices 
• transitions for children that support continuity in their learning 

and development 
• improved access to services 
• less likelihood of conflicting or confusing advice or information 
• families not having to continually retell their story 
 
Explain that partnerships are especially important for children with 
disability, developmental delay or additional learning needs, those 
from at-risk families, gifted children and those who have 
experienced abuse and neglect 
 
Emphasise that working in partnership ensures that goals and 
approaches are compatible and that everyone operates with a more 
complete picture of the child and family 
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Slide Time Presentation  

8-9 30 Partnerships benefit professionals 

  Brainstorm 
Ask participants to list the benefits of partnerships among 
professionals 
 
Presentation point 
Refer to participants’ responses and outline the benefits of 
partnerships: 
• a more holistic, complete and integrated picture of the child, 

which makes it easier for professionals to give every child the 
support they need to meet their learning and development 
needs and build on their strengths 

• opportunities to learn from each other – to be exposed to 
different perspectives and new information and to critically 
reflect together 

• making the best use of skills, knowledge and experience and 
applying their collective expertise to their work 

• more opportunities to participate in professional development 
• the satisfaction of sharing their particular expertise and 

knowledge with others 
• opportunities for coaching, being mentored, mentoring and 

reducing professional isolation 
• a more powerful voice coming from a broader and larger 

network and therefore a stronger base for advocacy and greater 
potential to influence policy, practice and general understanding 
within the community 

 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
3 in the Participant Workbook 
 
Debrief the activity  
 
Emphasise the importance of partnerships when working with young 
children with trauma 
 

 15 Break 

10-13 40 Partnerships ease transitions and promote continuity 

  Whole group activity 
Ask participants to list the transitions children and their families 
may make from birth to early years at school. For example: 
• families adding new services (specialist or family support 

services) 
• starting school (a major transition for both children and their 

families) 
• moving to a new community 
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Slide Time Presentation  

• moving to a new group within a service 
• families’ changing wants and needs 
 
Ask participants to note the transitions where they work with other 
professionals 
 
Ask participants to describe the how working with other 
professionals can assist children with trauma experience smoother 
transitions 
 
Presentation point 
Outline how partnerships assist continuity of experience in its 
different forms, such as: 
• continuity between family childrearing practices or traditions and 

those practices found in early childhood settings 
• continuity of professionals’ relationships with the child and 

family over time 
• continuity of practice/pedagogy between settings, such as 

between a kindergarten and a Prep class 
 
Provide an example of how partnerships can assist children and 
families’ continuity of experience 
 
Emphasise that transitions can be complex and challenging for 
young children and their families, particularly for children with 
trauma. Partnerships and collaboration among professionals, children 
and families can reduce stress and contribute positively to the 
transition process 
 
Refer participants to the Victorian Government’s Transition: A 
Positive Start to School initiative which aims to improve children’s 
experience of starting school by strengthening the development and 
implementation of a variety of strategies. The initiative: 
• recognises the critical nature of early learning and development 

and the importance of support to provide continuity of learning 
• builds on the understanding that transition is a process, not a 

point-in-time event, and starts well before, and extends far 
beyond, the first day of school 

• identifies strategies for facilitating and supporting children’s 
adjustment to the changes they will experience, and creates a 
common planning approach for families, services and schools to 
access and adapt to local contexts 

 
Explain that planning and implementing strategies and activities can 
assist transitions 
 
Small group activity 
Ask participants to complete the Strategy Builder activity on page 4 
in the Participant Workbook 
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Slide Time Presentation  

 
Debrief the activity  
 
Presentation point 
Outline the positive results of effective transitions: 
• increased likelihood that children’s new experiences take 

account of and build on their prior knowledge and experience 
• greater understanding by Prep teachers of curriculum and 

children’s learning and development in prior-to-school services 
and vice versa 

• Prep teachers having accurate up-to-date information about 
each child 

• families and children feeling more positive and secure about 
starting school 

• prior-to-school educators feeling more valued for their 
knowledge 

• stronger connections and relationships among educators and 
service providers 

• more comprehensive planning for children with disability starting 
school 

 
Explain that partnerships between educators in prior-to-school 
settings and Prep teachers support and encourage critical reflection 
and greater understanding of the complex and challenging issues 
about children being ready for school and schools being ready for 
children 
 

14-16 10 What do partnerships with professionals look like in 
practice? 

  Presentation point 
Explain that: 
• each service’s context is unique and this will impact on 

partnerships 
• the more isolated a professional or service is the more 

important it is to take small steps to establish partnerships 
• it is important to have a designated person whose central role 

is to bring about and strengthen collaboration and partnerships 
• it is important to have commitment and support from managers 

and leaders to provide required resources 
  
Provide examples of partnerships 
 
Outline the practices that bring about or contribute to partnerships 
and collaboration: 
• communicating openly and constructively with other 

professionals 
• working toward shared goals 
• valuing the expertise of other professionals and making referrals 
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when appropriate 
• leading collaboration and partnerships and encouraging others 

to lead 
• committing to working together to advance knowledge about 

children’s learning and development 
 
Emphasise that when professionals work in partnership they have 
ethical and legislative obligations related to families and children’s 
privacy, both in written records as well as conversations about a 
child with other professionals 
 
Refer participants to the relevant Victorian privacy legislation 
including the Information Privacy Act 2000, the Health Records Act 
2001 and the Public Records Act 2002 
 
Note that the Commonwealth Privacy Act 1988 may also apply to 
early childhood services 
 

17 10 Communicate openly and constructively with other 
professionals 

  Presentation point 
Outline some communication strategies that support collaboration: 
• holding meetings that encourage open communication and 

consideration of all perspectives 
• embedding formal processes to support collaboration rather 

than it being an add-on – for example, ensuring that in an 
integrated service regular meetings are held with all the 
professionals who work in the service 

• sharing information, for example through newsletters, electronic 
networks and shared professional learning opportunities 

 
Provide an example of successful collaboration  
 
Note that there are likely to be communication challenges when 
professionals from different backgrounds and disciplines collaborate 
e.g. they may not share a common professional language and their 
particular priorities for children may differ 
 
Explain that the Learning and Development Outcomes provide the 
basis for shared language and perspectives about children’s learning 
and development in the first eight years  
 
Whole group activity 
Ask participants to describe the benefits of communicating openly 
and constructively with other professionals when working with 
children with trauma 
 
Ask if there are other strategies they would use when working with 



 20 

Slide Time Presentation  

children with trauma 
 

18 40 Work toward shared goals: supporting children’s learning and 
development 

  Brainstorm 
Ask participants to list the advantages of having common goals and 
shared philosophies with other professionals e.g. more likely to meet 
challenges, overcome obstacles and respond effectively to children’s 
strengths, abilities and interests 
 
Presentation point 
Outline how planning with other professionals when a child 
participates in more that one service helps to ensure that: 
• educators take account of children’s experiences in different 

settings e.g. a family day care educator builds on the child’s 
excursion to a farm with his kindergarten group 

• professionals gain multiple perspectives on a child’s learning and 
development e.g. a pre-school field officer is invited to a 
planning meeting with a child’s kindergarten educators 

• plans are based on shared comprehensive assessments of 
children’s learning and development, which provides a more 
holistic and complete picture of the child e.g. a maternal and 
child health nurse shares (with parents’ permission) information 
from their assessments with child care educators, and this 
informs their planning for this child 

 
Provide examples of how planning with other professionals can 
assist when working with young children with trauma  
 
Individual activity 
Ask participants to complete the Reflective Questions activity on 
page 5 of the Participant Workbook 
 
Debrief the activity  
 
Small group activity 
Ask participants to complete the Discussion Starter activity on 
pages 6-7 in the Participant Workbook 
 
Debrief the activity 
 

 45 Lunch 

19 5 Value the expertise of other professionals and make 
referrals when appropriate 

  Presentation point 
Emphasise the importance of making timely referrals to other 
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professionals 
 
Provide examples of referral processes e.g. referrals to Child First 
 

20 15 Lead collaboration and partnerships and encourage others to 
lead 

  Presentation point 
Explain that capable leadership is essential and includes recognising 
that partnerships may involve: 
• bringing together different philosophies and expertise 
• dealing with varying expectations 
• confronting hierarchical power and status differences 
• working through different views about roles and responsibilities 
 
Individual activity 
Ask participants to complete the Reflective Questions activity on 
page 8 of the Participant Workbook 
 
Debrief the activity  
 

21-22 40 Commit to working together to advance knowledge about 
children’s learning and development 

  Presentation point 
Explain that working in partnerships and establishing a culture of 
reflective practice results in advancement of individual skills and 
knowledge 
 
Provide an example of where services/organisations have 
collaborated for mutual benefit 
 
Explain the Key Worker approach for children with disability: 
• involves one early childhood intervention service (ECIS) 

professional becoming a family’s primary point of contact with 
the ECIS team 

• co-ordinates the information and support the child and family 
receives 

• minimises the number of visits to the family’s home and the 
number of professionals who work with a child with a disability 
and their family without reducing the expertise available to 
them. 

• can help to arrange referrals based on advice from the ECIS 
team and in consultation with the family 

 
Ask participants to consider how a similar approach would work for 
young children with trauma 
 
Small group activity 
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Ask participants to complete the Discussion Starter and Action Plan 
activities on pages 9−10 in the Participant Workbook 
 
Debrief the activity 
 

 10 What can you do? 

  Individual activity 
Ask participants use the Post-it notes to write practice hints for 
early childhood educators working with families/carers of young 
children with trauma. 
 
Ask participants to place the Post-it notes on a Butcher’s paper 
sheet titled What can I do?   
 
Presentation point 
Refer to participants’ responses and outline some practice hints for 
working with families/carers of young children with trauma: 
• make sure the abuse or other trauma has stopped 
• begin to build a relationship, by being honest, reliable and 

doing what you say you will do 
• understand trauma 
• help them feel safe through nurture, structure and support 
 

 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources 
  

 
  



 23 

3 High Expectations for Every Child 

Content 
• What are high expectations?  
• Why do high expectations matter? 
• What do high expectations for every child look like in practice? 

Reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 3 
High Expectations for Every Child, 2012, available at 
<www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 3: High Expectations for Every Child, 2010, Authored for the Department of 
Education and Early Childhood Development by Madeleine Saffigna, Amelia Church 
and Collette Tayler, Melbourne Graduate School of Education, available at 
<www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-4 60 What are high expectations? 

  Brainstorm 
Ask participants to describe what high expectations for every child 
means to them 
 
Presentation point 
Refer to participants’ responses and outline what high expectations 
for every child means in relation to early childhood educators:  
• recognising that every child has the ability to learn and develop 
• having high expectations is especially important in achieving 

better outcomes for the most vulnerable children 
• recognising that some children require additional learning 

experiences and opportunities to help them learn and develop 
• recognising that each child will experience learning and 

development differently 
• committing to high expectations for all children’s learning and 

development 
• ensuring that every child experiences success in their learning 

and development 
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• recognising that every child can learn, but some children require 
quite different opportunities and supports to do this 

• working with families to support children’s learning and 
development at home and in the community 

 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
2 in the Participant Workbook 
 
Debrief activity  
 
Presentation point 
Discuss how all children have the capacity to learn and develop; 
however, many factors affect both their learning and development 
including their general health and wellbeing and their attitudes to 
learning 
 
Brainstorm 
Ask participants to list the ways trauma may effect a child’s 
development and learning 
 
Presentation point  
Discuss how children need different opportunities and support to 
succeed in learning. An awareness of barriers to success (which 
may include professionals’ beliefs and values) helps professionals 
work to overcome them 
 
Explain that the concept of high expectations is closely related to 
children’s agency.  
 
Explain the notion of children’s agency is based on the idea that 
children: 
• construct their own understandings and co-construct 

understandings with others (both adults and children) 
• contribute to others’ learning 
• initiate and lead their own learning 
• have a right to participate in decisions that affect them, 

including their own learning (see example below) 
• are capable of making choices and decisions from infancy 
 
Small group activity  
Ask participants to complete the Reflective Questions activity on 
page 3 in the Participant Workbook 
 
Debrief the activity  
 

5-9 40 Why do High expectations Matter? 

  Whole group discussion 
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Ask participants to describe the impact of high expectations on 
children’s learning 
 
Presentation point 
Refer to participants’ responses and outline the impacts having high 
expectations can have on children’s learning: 
• children’s motivation to learn is influenced by the expectations 

of important people in their lives. In other words, children who 
are expected to succeed are more likely to succeed 

• early childhood educators’ expectations have a direct impact on 
children’s motivation to learn, their self-esteem and self-efficacy 

• high expectations also promote resilience in children who are 
considered to be at risk 
 

Discuss the internal factors related to resilience in children: 
• willingness to work hard 
• persistence 
• high self-esteem 
• ability to control one’s own behaviour and self-regulate 
• well-defined goals and aspirations 
 
Discuss the external factors related to resilience in children: 
• caring adults 
• high parental expectations (supported by words and actions) 
• high expectations from professionals 
• strong peer and community relationships 
 
Discuss early childhood educators’ influences on children’s 
resilience: 
• research has shown that high teacher expectations in the early 

years of primary school had a lasting effect throughout the 
primary years 

• early childhood educators who have high expectations can have 
a major impact on a family’s expectations for their child 

• research has shown that high expectations by the family are the 
major factor in predicting children’s academic resilience – their 
capacity to achieve 

 
Small group activity 
Ask participants to complete the Discussion Starter and Reflective 
Questions activities on pages 4−5 in the Participant Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses 
when working with young children with trauma 
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 15 Break 

10-13 40 Childrens and professionals’ expectations 

  Presentation point 
Introduce the concept of self-efficacy: 
• related to the concept of agency  
• refers to a person’s belief in their own competence or their 

ability to take actions to achieve their goals 
 
Discuss the factors that influence children’s expectations: 
• perceptions of their own ability 
• perceptions of the importance and value of the task 
• families’ expectations 
• early childhood educators’ expectations 
• feedback from early childhood educators (for example, through 

critical reflection with children) 
• emotional state 
• interest in the task 
• difficulty of the task 
• familiarity with the task 
 
Ask participants to reflect on how trauma may effect children’s 
expectations or self-efficacy 
 
Provide an example of a professional practicing high expectations 
for a child by focussing on strengths and skills  
 
Discuss how bias can affect expectations: 
• children’s expectations of their own achievement may be 

affected if they perceive an adult’s bias towards them 
• biases can relate to: 

- cultural, language or family background 
- gender 
- social class 
- personality 
- age  
- additional needs 

• one study found that early childhood educators were more 
likely to underestimate children from minority groups and 
therefore likely to provide them with fewer learning 
opportunities, leading to poor learning and development 
outcomes 

• another study found that boys from minority groups had the 
largest gains when they experienced high expectations and the 
lowest scores when their abilities were underestimated 

 
Small group activity 
Ask participants to complete the Discussion Starter activity on 
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pages 6−7 in the Participant Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses 
when working with young children with trauma 
 

14-16  What do high expectations look like? 

  Presentation point 
Outline how when early childhood educators have high expectations 
for every child they: 
• move beyond pre-conceived expectations about what children 

can do and learn 
• recognise that each child is different and has a unique learning 

trajectory, requiring different support to learn and develop 
• consider multiple ways of knowing and learning 
• value children’s strengths and differences 
• use their knowledge of each child to assess and plan for their 

learning and development 
• take responsibility for each child’s learning and development 
 
Brainstorm 
Ask participants to describe what high expectations means in 
practice 
 
Presentation point 
Refer to participants’ responses and outline what high expectations 
means in practice: 
• communicating high expectations to every child every day 
• communicating high expectations for every child to families and 

other professionals 
• enabling every child to experience success by using different 

approaches that take account of and build on the child’s 
strengths, interests and abilities 

• having high expectations of oneself as a professional, and 
viewing oneself as an agent of change 

• engaging in ongoing reflective practice 
 
Whole group activity 
Ask participants to share their experiences of setting high 
expectations for young children with trauma 
 

17 10 Communicating high expectations 

  Presentation point 
Explain how expectations are communicated through words and 
actions: 
• interacting with children in respectful and responsive ways 
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communicates high expectations and in turn builds children’s 
sense of self-efficacy 

• respectful and responsive interactions focus on children’s 
strengths, encourage effort and set achievable and meaningful 
challenges 

 
Provide an example of how a professional has communicated 
respectfully and responsively 
 
Whole group activity 
Ask participants to share their experiences of communicating 
respectfully and responsively with young children with trauma 
 

 10 Advocating for high expectations with parents, colleagues and 
other professionals  

  Presentation point 
Provide an example of how early childhood educators can establish 
mutually respectful partnerships with families, sharing information 
about expectations for children and promoting the importance of 
communicating high expectations to children 
 
Discuss how early childhood educators can demonstrate high 
expectations for children during transition from one group to 
another by providing a positive message 
 
Provide an example of a positive message 
 
Whole group activity 
Ask participants to share the ways they have provided positive 
messages to families/carers of young children with trauma 
 

18-22 40 Providing differentiated approaches  

  Presentation point 
Outline what is meant by differentiated approaches 
 
Discuss how having high expectations can mean: 
• responding to children’s individual differences with curriculum 

that extends each child’s learning and creates opportunities to 
build children’s sense of self-efficacy 

• recognising that each child will be at a different place in their 
learning and development and focussing on progress rather than 
getting each child to the same point 

• spending more time providing individualised support for some 
children so that they can experience success 

 
Explain that evidence indicates that tiered instruction is a useful 
approach to meet the range of learning needs and abilities in a 
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group i.e. using different tasks or experiences, different kinds or 
levels of support and specialised resources to ensure that every 
child’s learning is promoted and continuous 
 
Provide an example of tiered instruction 
 
Whole group activity 
Ask participants to share an example of how they have provided 
tiered instruction successfully with young children with trauma 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
pages 8−9 in the Participant Workbook 
 
Debrief the activity  
 
Whole group activity 
Ask participants to describe the ways they have used a 
differentiated curriculum when working with young children with 
trauma 
 
Presentation point 
Refer to participants’ responses and explain that a differentiated 
curriculum or program caters for different ways of learning e.g. 
demonstrations, experiments and oral, written and multisensory 
activities varied in difficulty ensure that each child is challenged 
and can experience success 
 
Discuss how responding in differentiated ways is taking action to 
ensure equity for all children and families and can include: 
• modifying or changing the program, curriculum, interactions or 

practice in response to community contexts or expectations in 
order to support and extend children’s unique strengths, abilities 
and interests 

• using material resources, making environmental adaptations and 
collaborating with other professionals 

• communicating and interacting in different ways to promote and 
assess children’s learning 

• providing practical support to meet every child’s wellbeing, 
health and nutritional needs 

 
Provide an example of applying a differentiated curriculum 
 
Discuss how individual learning plans can: 
• use assessments of individual children to set goals and plan 

ways to support them to achieve those goals  
• apply a strengths-based approach  
 
Emphasise that feedback on assessments should always 
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acknowledge effort over ability 
 
Provide an example of using observation as part of an individual 
planning approach e.g. self-directed play 
 
Brainstorm 
Ask participants to list the ways the physical environment can 
impact on children 
 
Presentation point 
Explain that learning spaces directly influence how enabling or 
disabling a child’s additional need may be. Professionals take action 
to ensure that children with additional needs have access to 
resources and all learning experiences 
 
Whole group discussion 
Ask participants to provide examples of how the physical 
environment can be used to assist young children with trauma to 
regulate their behaviours and enable their learning e.g. areas with 
soft cushions, quiet learning spaces, retreats from the playground 
 

23 20 Professionals having high expectations for themselves 

  Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 10 in the Participant Workbook 
 
Debrief the activity  
 
Presentation point 
Explain that evidence shows that high professional efficacy has a 
positive impact on children’s outcomes  
 
Outline some of the factors that impact on early childhood 
educators’ self-efficacy: 
• opportunities to participate in high quality professional learning 
• support from colleagues 
• experience 
• knowledge of child development theory 
• the belief that all children can learn 
• an environment that promotes reflective practice 
 
Emphasis that greater self-efficacy leads to greater effort and 
persistence, which in turn lead to better performance and even 
greater efficacy (the reverse is also true) 
 
Provide an example of a professional demonstrating self-efficacy 
 
Whole group activity 
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Ask participants to describe the ways they use the above factors to 
develop their self-efficacy in relation to working with young children 
with trauma  
 
Individual activity 
Ask participants to complete the Discussion Starter activity on page 
9 in the Participant Workbook 
 
Debrief the activity  
 

24  Engaging In ongoing reflective practice 

  Whole group activity 
Ask participants to describe the ways they engage in reflective 
practice e.g. considering their own biases and thinking critically 
about issues of power, discrimination and disadvantage 
 
Presentation point 
Explain that engaging in ongoing reflective practice requires early 
childhood educators to: 
• consider their own biases  
• think critically about issues of power, discrimination and 

disadvantage 
• expect each child to succeed  
• work consciously to avoid labelling learners based on cultural 

background, gender, socio-economic status, ability or other 
differences 

 
Individual activity 
Ask participants to complete the Reflective Questions activity on 
page 10 in the Participant Workbook 
 
Debrief the activity  
 

 10 What can you do? 

  Individual activity 
Ask participants use the Post-it notes to write practice hints for 
early childhood educators working with families/carers of young 
children with trauma. 
 
Ask participants to place the Post-it notes on a Butcher’s paper 
sheet titled What can I do?   
 
Presentation point 
Refer to participants’ responses and outline some practice hints for 
working with families/carers of young children with trauma: 
• make sure the abuse or other trauma has stopped 
• begin to build a relationship, by being honest, reliable and 
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doing what you say you will do 
• understand trauma 
• help them feel safe through nurture, structure and support 
 

 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• three Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources  
 

 
  



 33 

4 Equity and Diversity 

Content 
• What do equity and diversity mean?  
• Why is it important to have a commitment to equity and diversity? 
• How does a commitment to equity and respect for diversity look in practice? 

Reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 4 
Equity and Diversity, 2012, available at <www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 4: Equity and Diversity, 2010, Authored for the Department of Education and 
Early Childhood Development by Madeleine Saffigna, Dale Franklin, Amelia Church 
and Collette Tayler, Melbourne Graduate School of Education, available at 
<www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-7 45 Equity and diversity 

  Brainstorm 
Ask participants to describe what diversity means to them 
 
Presentation point 
 
Emphasise that respect for diversity is essential to provision of high 
quality services 
 
Discuss the diversity among Australian children: 
• almost 400 languages spoken  
• 16% of the population speaks a language other than English at 

home 
• approximately 8% of Australian children have a disability 
• approximately 4.3% have a severe disability 
• children also differ in their socio-economic status, family 

structure, living conditions and mental, physical and emotional 
health 

 
Explain that, included in this diversity, are more than one million 
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Australian children who are affected by family violence and 
experience serious emotional, psychological, behavioural and 
developmental consequences as a result of experiencing violence 
(infants and young children are especially at risk) (Source: The 
Impact of Domestic Violence on Children: A Literature Review, 
Report prepared by The Australia Domestic & Family Violence 
Clearinghouse, The University of New South Wales for The 
Benevolent Society, 1 August 2011) 
 
Note that all these factors affect children’s ability to learn and 
develop 
 
Brainstorm 
Ask participants to describe what inclusion means to them 
 
Presentation point 
Refer to participants’ responses and provide an explanation of 
inclusion: 
• acknowledging and catering for difference so that all children 

experience a strong sense of belonging and acceptance as 
valued members of the group 

• involves taking into account all children’s social, cultural and 
linguistic diversity in curriculum decision-making processes 

• ensuring that all children’s experiences are recognised and 
valued, and that all children have equitable access to resources 
and participation, and opportunities to demonstrate their 
learning and to value difference (Victorian Early Years Learning 
and Development Framework, p. 51) 

• ensuring full and meaningful inclusion 
 

Provide an example showing that inclusion means that early 
childhood educators respond to individual children in different ways 
e.g. by providing additional support, adapting learning experiences 
or making special provisions 

 
Brainstorm 
Ask participants to describe what equity means to them 
 
Presentation point 
Refer to participants’ responses and provide an explanation of 
equity: 
• the aim of inclusion is equity ensuring full and meaningful 

inclusion 
• refers to every child’s right to participate in all aspects of 

community life, including non-discriminatory early childhood 
services 

 
Explain the difference between equity and equality: 
• equality refers to everyone having the same rights and being 
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offered the same opportunities 
• equity involves ensuring individuals have what they need to 

enact those rights 
 
Provide an example of the difference between equity and equality 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
2 in the Participant Workbook 
 
Debrief the activity  
 
Presentation point 
Explain that Victoria’s commitment to equity and diversity is 
recognised in the Victorian Early Years Learning and Development 
Framework and enshrined in laws such as the Disability Act 2006 
and the Equal Opportunity Act 2010 and in Victorian Government 
strategies such as The Whole of Government 0-18 Disability 
Strategy and Wannik 
 

9-10 10 Why is it important to have respect for diversity and a 
commitment to equity? 

  Whole group discussion 
Ask participants to explain why it is important to have a respect for 
diversity and a commitment to equity? 
 
Ask participants to explain how a commitment to equality and 
respect for diversity is reflected in their work with young children 
with trauma 
 
Presentation point 
Explain that early childhood educators’ respect for diversity is 
important because it: 
• promotes children’s sense of identity and belonging to family, 

groups and communities 
• helps children learn to respect and be comfortable with diversity 

and difference 
• supports multilingualism 
• promotes inclusion and equity for all children and families 
 
Explain that early childhood educators’ commitment to equity is 
important because it: 
• demonstrates respect for diversity 
• underpins partnerships with families, the community and other 

professionals 
• benefits all children’s learning and development 
• informs responses to each child’s unique learning and 

development trajectory 
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11 30 Responding to each child’s unique learning and development 
trajectory 

  Presentation point 
Outline how children are more likely to achieve in the Learning and 
Development Outcomes in the Victorian Early Years Learning and 
Development Framework when early childhood educators understand 
and support each child and family’s diverse strengths, abilities, 
interests, and cultural practices 
 
Discuss how each child’s learning and development benefits from 
individualised, varied, focused and additional support, especially for 
the meaningful inclusion of children with disability and those with 
trauma 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 3 in the Participant Workbook 
 
Debrief the activity  
 

 15 Break 

12 5 Equity and partnerships with family and community 

  Presentation point 
Refer participants to Practice Guide 1: Family-Centred practice and 
Practice Guide 2: Partnerships with Professionals and discuss how 
early childhood educators committed to equity focus not only on 
children but also on their families 
 
Emphasise that many families face a range of complex issues 
including poverty, mental illness, loss of family and isolation, which 
may require early childhood educators to collaborate with a range 
of professionals in their community 
 

13-14 10 Promoting children’s sense of identity and belonging to 
family, community and early childhood settings 

  Whole group discussion 
Ask participants to explain the impact of their commitment to equity 
on children’s sense of identity and belonging to their: 
• family 
• the community  
• early childhood settings 
 
Discuss the implications of this for young children with trauma 
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Presentation point 
Refer to participants’ responses and explain that when early 
childhood educators show respect for difference and do everything 
they can to include every child fully and support every child’s 
learning and development, children see themselves as successful 
and capable − they become confident learners 
 
Discuss how commitment to equity and respect for diversity require 
a deep understanding of and appreciation for the role of 
community in children’s lives − every child’s experience of 
community is different and complex 
 
Remind participants that the community includes the people, places, 
values, relationships and outside influences that affect a family 
  

15 10 Equity, respect, diversity and difference 

  Presentation point 
Remind participants that inclusive practices benefit all children by 
assisting them to learn to: 
• accept difference through interactions and conversations as well 

as observation 
• develop positive attitudes to difference 
 
Note that children can learn from the important adults in their lives 
about looking for strengths in others, valuing them and 
communicating that value 
 
Whole group activity 
Ask participants to share their experiences of using inclusive 
practices with young children with trauma e.g. finding an activity the 
child enjoys and gradually bringing other children into the activity 
to assist the child with trauma to socialise 
 

16 10 Professionals’ commitment to Equity supports multilingualism 

  Presentation point 
Outline how supporting children’s use of their home language is an 
important part of valuing diversity, it: 
• strengthens children’s communication, thinking skills and 

metacognition, providing a strong foundation for learning 
• plays a major role in developing a positive sense of identity 
• contributes to belonging and connection with family, community 

and culture 
• affects social development and wellbeing 
• contributes to children’s feelings of power and equality 
 
Whole group activity 
Ask participants to share their experiences of using a child with 
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trauma’s first language to assist in the development of the child’s 
literacy and self-esteem 
 

17-20 10 How does a commitment to equity and respect for diversity 
look in practice? 

  Presentation point 
Discuss how a commitment to equity and respect for diversity 
requires early childhood educators to actively address issues of 
inequality and promote the value of diversity and difference 
 
Acknowledge that ideas about diversity and difference are complex 
and influenced by many factors, both personal and professional 
 
Explain that critical reflection can help to gain clarity about the 
contexts for work and how its values, philosophy, policies and 
procedures affect individual beliefs and practices 
 
Outline how critical reflection can enable deeper understanding of: 
• your own and others’ views on equity and diversity 
• your own and others’ biases 
• different cultural and family practices and ways of being 
• unchallenged assumptions that work against equity, including the 

ways that practices and language can reinforce stereotypes or 
the dominant culture 

• barriers to inclusion and equity 
• how to communicate and interact respectfully across cultures 
 
Discuss how all aspects of service provision should reflect a 
commitment to equity and respect for diversity, including: 
• service philosophy and policies 
• physical environments 
• routines 
• teaching, learning and assessment practices 
• supporting children’s first language 
• partnerships with families 
• partnerships with professionals 
• inclusion and community connections 
 
Explain that each of these points will be discussed individually 
 

21 15 Service philosophies and policies 

  Presentation point 
Outline how every early childhood organisation or service has a 
philosophy or mission statement that guides and informs policies 
and practices 
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Describe how policies and procedures flow out of philosophy 
statements 
 
Explain that: 
• their content and the way they are expressed can invite 

acceptance and belonging or interfere with it 
• they affect the way early childhood educators engage with 

families and children, and how they engage with the early 
childhood educator 

 
Provide an example of the impact of policies on service delivery 
 
Individual activity 
Ask participants to complete the Reflective Questions activity on 
page 4 in the Participant Workbook 
 
Debrief the activity  
 

22 25 Physical environments 

  Whole group discussion 
Ask participants to describe a physical environment that is inclusive 
 
Presentation point 
Outline the issues relating to an inclusive physical environment: 
• physical environments send powerful messages  
• the entry to a service is the first contact point for children, 

families and other visitors 
• an inclusive entry environment has visible signs of welcome to 

families and children and evidence of connections to people’s 
cultures, communities and families 

 
Ask participants to reflect on how their workplace environments may 
impact on a young child with trauma 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on 
pages 5−6 in the Participant Workbook 
 
Discuss how physical environments can be developed to support 
young children with trauma e.g. quiet areas in the classroom and 
playground 
 
Debrief the activity  
 

23 25 Routines 

  Presentation point 
Discuss how routines are: 
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• important times to respect diversity and strive for equity 
• need to be flexible and promote children’s sense of security 

and belonging 
• each family has different ways of doing things – for example, 

the way they greet and farewell others, the foods they eat and 
how they prepare and serve them and sleeping practices 

 
Ask participants to comment on the above points in relation to 
their experience working with young children with trauma 
 
Provide an example of how an early years educator may adapt 
routines in respect to diversity and equity 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 7 in the Participant Workbook 
 
Debrief the activity  
 
Discuss how routines may be used to support young children with 
trauma e.g. providing warning of a transition from one activity to 
another 
 

 45 Lunch 

24-25 30 Teaching, learning and assessment practices 

  Presentation point 
Outline the ways early childhood educators can consciously 
promote children’s respect for diversity and difference and 
encourage them to act fairly with others by: 
• challenging children’s unfair behaviour or evidence of bias or 

stereotyping 
• going beyond just reminding children to be nice to their friends 

by teaching strategies to help them express their feelings about 
unfairness and how to take peaceful action 

• using spontaneous opportunities to teach the value of 
differences and respect for diversity 

 
Provide an example of how an early childhood educator can 
consciously promote children’s respect for diversity and difference 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 8 in the Participant Workbook 
 
Debrief the activity  
 
Discuss how an early childhood educator can consciously promote 
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support for young children with trauma e.g. by developing strategies 
to include the child in activities following an episode of challenging 
behaviour in the playground 
 
Presentation point 
Outline how a commitment to equity is reflected in assessment 
practices that are inclusive, and promote high expectations for 
every child 
 
Explain how assessment practices and equity are linked through: 
• assessing what children know, can do and understand requires 

an approach that focuses on children’s strengths, abilities and 
interests 

• applying a strengths-based approach in working with children 
and families that does not ignore needs or problems but 
focuses on what children can do and are interested in as a 
first step in assessment 

 
Refer participants to the case study on page 9 in the Participant 
Workbook 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on 
pages 10−11 in the Participant Workbook 
 
Debrief the activity  
 
Ask participants to provide examples where they have adapted or 
modified the curriculum or environment to support a young child 
with trauma  
 

26 20 Supporting children’s first language 

  Presentation point 
Emphasise that an important part of a commitment is supporting 
children to value, maintain and strengthen their home language as 
they learn and use English 
 
Refer participants to the resource booklet Learning English as an 
Additional Language in the Early Years (birth to six years) available 
at www.vcaa.vic.edu.au  
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 12 in the Participant Workbook 
 
Debrief the activity  
 
Ask participants to provide examples where they have used a child’s 
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first language to support a child with trauma e.g. using books and 
stories  

27 20 Partnerships with families 

  Presentation point 
Discuss how supporting families in ways that demonstrate a 
commitment to equity can include: 
• helping families build strong social networks through 

participating in community-based services such as playgroups 
• providing a range of useful information about local community 

services that cater for diverse families 
• empowering families to make decisions about appropriate 

support for their child 
 
Provide examples of partnerships with families that reflect diversity 
 
Whole group activity 
Ask participants to provide examples of how they make connections 
with children’s home and family experiences and show respect for 
families’ lifestyles and traditions e.g.  
• ensuring that all learning materials and resources (e.g. books, 

pictures, posters) show accurate images of children, adults or 
particular groups in the community and reflect families’ interests, 
cultures and languages 

• telling stories rather than always reading them 
• having books for borrowing in children’s home languages, books 

without words and audiobooks for families so that every family 
can read or share stories with their children 

• lending mathematics or science kits that engage families in their 
children’s learning in ways they may previously not have 
considered 

• using family recipes in cooking experiences and in meals 
provided 

• providing resources that families can borrow, exchange or keep 
to support their child’s learning such as paper, pencils, crayons, 
books, toys, dressups 

 
Ask participants to describe how these practices may need to be 
adapted for young children with trauma 
 
Small group activity 
Ask participants to complete the Reflective Questions and 
Discussion Starter activities on pages 13−14 in the Participant 
Workbook 
 
Debrief the activity  
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28-29 15 Partnerships with professionals  

  Whole group discussion 
Ask participants to describe how they work with professionals  
to overcome barriers to equity e.g. offering maternal and child 
health services in the evenings as well as during the day, 
providing all information about local child and family services 
collated and in community languages, offering shared 
professional learning sessions on topics of mutual interest such 
as working with vulnerable children and families 
 
Ask participants to share examples of where they have overcome 
barriers to equity when working with young children with trauma 
 
Presentation point 
Explain that an important part of collaboration is being clear that 
the focus is on the child’s full participation in all of the learning 
opportunities available  
 
Emphasise that when a range of professionals in a range of 
settings and service types support a child, shared goals are 
important 
 
Provide an example of how partnerships can effectively overcome 
barriers to equity 
 
Remind participants that when professionals work in partnership they 
have ethical and legislative obligations related to families and 
children’s privacy, both in written records as well as conversations 
about children with other early childhood educators 
 
Outline the relevant Victorian privacy legislation  
 

30-32 25 Inclusion and community connections 

  Presentation point 
Discuss the links between inclusion and community connections i.e.: 
• inclusion extends beyond the service into local community and 

beyond 
• children live and learn with others in a range of communities 

including families, early childhood settings, local communities 
and global communities through the use of information 
technologies 

 
Whole group discussion 
Ask participants to provide examples of strategies to support 
community and environment connections e.g.: 
• hands-on, practical projects led by the children and supported 
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by adults to explore or examine things that are of interest to 
them in their community 

• mapping the local community as an ongoing project flowing 
from children’s continued engagement in community life and 
their knowledge of the key features, strengths and identity of 
their place 

• building strong community connections and partnerships through 
visiting local places regularly, participating in community events 
and inviting community members into the service to work with 
the children.  

• thinking of ways to connect via the internet with other 
communities within or outside Australia 

• ongoing opportunities to connect with the natural environment 
within the setting and in the community through experiences 
such as: 

• with mud, sand and water 
• gardening 
• growing vegetables 
• engaging in sustainability and conservation practices such as 

recycling or mulching  
• using local parks or reserves 

  
Ask participants for suggestions about how some of these strategies 
can assist young children with trauma with their learning and 
development 
 
Presentation point 
Explain that there is evidence that many non-Aboriginal children and 
adults have limited knowledge of or misunderstandings about 
Aboriginal communities and culture − they may have images of 
Aboriginal people that are inaccurate or outdated 
 
Discuss the ways early childhood educators can promote respectful 
understanding of Aboriginal people and cultures in different ways, 
including: 
• using photographs or images of contemporary Aboriginal or 

Torres Strait Islander people in diverse fields such as sport, art, 
dance, theatre, health or government 

• inviting Aboriginal elders as custodians of the land to share 
their knowledge of the local environment – for example, their 
knowledge of indigenous plants could inform native garden 
redevelopment plans and sustainability practices  

• embedding Aboriginal stories, storytelling and music into the 
program/curriculum  

• displaying and talking about the significance of the Aboriginal 
and Torres Strait Islander flags 

• participating in learning about Koorie culture at the Koorie 
Heritage Trust in Melbourne (www.koorieheritagetrust.com.au) 

• celebrating National Aboriginal and Islander Children’s Day 
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(NAIDOC) in August, registering your event with the Secretariat 
of National Aboriginal Child Care (SNAICC, www.snaicc.org.au) 
and getting advice from them 

 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 15 in the Participant Workbook 
 
Debrief the activity  
 

 10 What can you do? 

  Individual activity 
Ask participants use the Post-it notes to write practice hints for 
early childhood educators working with families/carers of young 
children with trauma. 
 
Ask participants to place the Post-it notes on a Butcher’s paper 
sheet titled What can I do?   
 
Presentation point 
Refer to participants’ responses and outline some practice hints for 
working with families/carers of young children with trauma: 
• make sure the abuse or other trauma has stopped 
• begin to build a relationship, by being honest, reliable and 

doing what you say you will do 
• understand trauma 
• help them feel safe through nurture, structure and support 
 

 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• three Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources  
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5 Respectful Relationships and Responsive Engagement 

Content 
• What are respectful relationships and responsive engagement?  
• Why are respectful relationships and responsive engagement important? 
• What do respectful relationships and responsive engagement look like in practice? 

reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 5 
Respectful Relationships and Responsive Engagement, 2012, available at 
<www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 5: Respectful Relationships and Responsive Engagement, 2010, Authored for 
the Department of Education and Early Childhood Development by Caroline Cohrssen, 
Amelia Church and Collette Tayler, Melbourne Graduate School of Education, 
available at <www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-6 45 What are respectful relationships and responsive 
engagement? 

  Whole group discussion 
Ask participants to describe what respectful relationships means to 
them 
 
Ask participants to describe what responsive engagement means to 
them 
 
Ask participants to reflect on what respectful relationships and 
responsive engagement means when working with young children 
with trauma and their families 
 
Presentation point 
Discuss how developing and maintaining respectful relationships is 
the foundation for working effectively as a professional and requires 
early childhood educators to respect the values of each family, 
even when they differ from their own 
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Provide a description of responsive engagement: 
• builds on respectful relationships and sensitivity to the 

uniqueness of each child and family 
• requires understanding that the most effective learning 

experiences are based on children’s strengths, abilities and 
interests 

• caring presence  
 
Provide a description of attuned engagement: 
• is a characteristic of a responsive relationship 
• involves alert awareness, being receptive and connected to both 

individuals and the group and responding accordingly 
 
Read case study 1 and ask for participants’ comments about how it 
shows that a daily routine can and should have respect and 
responsiveness at its centre  
 
Note that the educator is aware that balancing children’s and 
adults’ needs, or the needs of individual children and the rest of 
the group is not always easy 
 
Read case study 2 and discuss how early childhood educators 
often face a challenge in balancing attention given to a particular 
child while maintaining awareness of what is happening in the group 
and for other children 
 
Outline the three foundations for early childhood intervention: 
• emphasising children’s strengths and abilities 
• supporting families’ choices and decision-making 
• actively developing collaborative and supportive relationships 

between families and early childhood educators 
 
Explain that these foundations provide a useful framework for 
thinking about respectful relationships and responsive engagement 
with all children 
 
Small group activity 
Ask participants to complete the case study activity on page 2 in 
the Participant Workbook 
 
Debrief the activity  
 

7 45 Why are respectful relationships and responsive engagement 
important? 

  Presentation point 
Explain that the UN Convention on the Rights of the Child (1989), 
which recognises children’s right to have their cultural identity, 
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language and values respected (Article 29), and the Early Childhood 
Australia Code of Ethics (2006) which describes various professional 
responsibilities that are based on the Convention both underpin 
Practice Principle 5: Respectful Relationships and Responsive 
Engagement 
 
Outline how evidence indicates that respectful relationships and 
responsive engagement: 
• are linked to specific learning outcomes that last over time 
• contribute to the development of children’s identity and sense 

of self 
• promote children’s self-regulation 
• help children to establish secure attachments 
• enable early childhood educators to build on children’s culture, 

strengths, interests and knowledge to take their learning and 
development forward 

• support shared sustained thinking 
• support children to take healthy risks, share their expertise and 

engage in constructing new meaning and learning with others 
• increase family satisfaction 
 
Small group activity 
Ask participants to complete the Reflective Questions and 
Discussion Starter activities on pages 3−4 in the Participant 
Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma and their 
families 
 

 15 Break  

8-9 5 What do respectful relationships and responsive engagement 
look like in practice? 

  Outline how respectful relationships and responsive engagement 
occur when early childhood educators: 
• demonstrate cultural competence in their interactions with 

children and families 
• give priority to warm, respectful relationships between early 

childhood educators and children 
• ensure that children experience continuity in their experiences 

and relationships 
• encourage and support children to have respectful relationships 

with other children and to teach and learn from each other 
• interact with children to extend their learning in a variety of 

ways 
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• listen and respond to children with full attention 
 
Explain that each of these points will each be discussed in more 
detail 
 

10 40 Professionals demonstrate cultural competence in their 
interactions and relationships with children and families 

  Brainstorm 
Ask participants to describe what is meant by cultural competence 
 
Presentation point 
Explain that early childhood educators must become familiar with 
the culture, values and expectations of each family i.e. 
understanding children’s social, cultural and family backgrounds 
helps early childhood educators to respond to and support 
children’s learning appropriately 
 
Emphasise that cultural competence is not just about ethnicity or 
race; it is also about the diversity of family lifestyles, structures and 
ways of being 
 
Outline what is meant by cultural competence: 
• being aware of personal culture, values and beliefs 
• acknowledging both similarities and differences 
• having positive attitudes to differences 
• gaining knowledge of different cultural practices and 

perspectives 
• developing cross-cultural communication skills 
• understanding that culture relates to many things 
 
Whole group discussion 
Ask participants to discuss the implications of demonstrating 
cultural competence when working with young children with trauma 
and their families 
 
Presentation point 
Explain that: 
• an important dimension of cultural competence is being 

supportive of childrens and families’ use of their home 
language(s) and recognising the benefits of multilingualism 

• child rearing beliefs and practices vary from family to family 
and among cultural groups 

• when family childrearing practices, beliefs and values differ from 
those in the early childhood setting, early childhood educators 
may be tempted to be critical or judgmental 

 
Discuss how some elements of early childhood education and care 
may be unfamiliar to families e.g. the Victorian Early Years Learning 
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and Development Framework reflects contemporary thinking about 
pedagogy in early childhood, including the idea that play supports 
and extends children’s learning and development and that adults 
play a pivotal role in extending this learning 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 5 in the Participant Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma and their 
families 
 

11 10 Warm respectful relationships between professionals and 
children are a priority 

  Brainstorm 
Ask participants to list the words that describe a warm, responsive 
social and emotional climate e.g. gentle physical contact, laughter 
and enthusiasm, calm voices and respectful language between early 
childhood educators and children, and also among children 
 
Presentation point 
Read case study 3 and discuss how this story is applicable to 
working with young children with trauma  
 
Note that respectful partnerships with professionals are an 
important aspect of respectful relationships. This is discussed more 
fully in materials related to Practice Principle 2: Partnerships with 
Professionals 
 

12-14 20 Children experience continuity in their experiences and 
relationships 

  Presentation point 
Explain that: 
• the younger the child the greater the importance of continuity 

between their experiences in the family and early childhood 
settings 

• when children’s experiences and relationships are consistent and 
somewhat predictable they learn what to expect, can predict 
what will happen, and as the new setting and relationships 
become more familiar, they relax, explore and take risks in their 
learning 

• continuity is more likely to occur when early childhood 
educators and families communicate openly 

• early childhood educators learn about families and children 
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through conversations and discussions with them 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
6 in the Participant Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma and their 
families 
 
Presentation point 
Read case study 4 and discuss how this story is applicable to 
working with young children with trauma 
 
Discuss how this case study highlights: 
• the need for careful planning to ensure that initial relationships 

are a basis for new ones. 
• how respectful, responsive relationships support children and 

families through transitions from one context to another, such 
as from hospital to home or from home to an education and 
care setting 
 

15-16 35 Professionals encourage and support children to have 
respectful relationships with other children and to engage 
with them in collaborative learning and teaching 

  Presentation point 
Discuss how children learn from each other, and how group settings 
offer many opportunities for learning together e.g. multi-age groups, 
such as in family day care and school age care afford many 
opportunities for younger and older children to teach and learn 
from each other 
 
Whole group discussion 
Ask participants to describe how they set up environments, 
encouraging collaboration and encouraging sharing of special 
talents and interests  
 
Presentation point 
Refer to participants’ responses and discuss case study 5 in terms 
of collaborative learning and teaching 
 
Discuss how relationships between children are not always smooth 
and many schools use specific programs such as Restorative 
Justice, Tribes and Circle Time to promote children’s capacity to 
solve relationship and friendship issues without over-reliance on 
adults 
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Explain that these programs are designed to teach children 
respectful ways to deal with conflict, as well as to build children’s 
social competence and resilience 
 
Provide an example of a Restorative Justice program 
 
Whole group discussion 
Ask participants to comment on how a Restorative Justice, Justice 
or Circle Time program may be useful when working with young 
children with trauma 
 

 45 Lunch 

17-18 20 Professionals engage with children in a variety of ways to 
extend children’s learning 

  Presentation point 
Outline how early childhood educators engage with children in a 
variety of ways to extend children’s learning by: 
• knowing children in the context of family, culture and 

community 
• building on children’s strengths, abilities and interests 
• having conversations and interactions with individual children in 

ways that have meaning for the children 
• reflecting on children’s perspectives and discussing those 

reflections with children 
• teaching intentionally 
• setting up learning environments that support children’s 

sustained engagement with materials, each other and adults and 
that promote collaborative learning 

 
Discuss how the strategies to support every child to be an 
effective communicator include: 
• encouraging children’s communication by paying careful 

attention, showing interest, giving time and responding in 
meaningful ways 

• encouraging families to maintain the child’s first language at 
home and using words from that language in the early 
childhood setting 

• using assisted communication resources, for example a photo of 
the child participating in an everyday routine such as hand-
washing or getting dressed that can be used to support the 
child’s participation in these routines 

• working with early childhood intervention specialists to develop 
strategies to ensure a child’s communication efforts are 
responded to, recognised and developed 

 
If applicable to the participant group refer to the table on pages 
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7−8 of the Participant Workbook and discuss the myths and 
misconceptions about communicating with infants and toddlers 
 

19 40 Professionals listen and respond to children with their full 
attention, engaging in shared, sustained thinking 

  Presentation point 
Discuss what is meant by shared, sustained thinking: 
• working collaboratively with children by sharing ideas to extend 

their learning so that children become confident, involved 
learners and their ideas or skills are recognised and 
encouraged 

• early childhood educators sustain children’s thinking in different 
ways such as conversations, questions, suggestions, clarifying 
ideas, or thinking aloud – I wonder what would happen if …?  

 
Provide examples of how early childhood educators can engage in 
shared, sustained thinking 
 
Small group activity 
Ask participants to complete the Reflective Questions and 
Discussion Starter activities on pages 9−11 in the Participant 
Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma and their 
families 
 

 10 What can you do? 

  Individual activity 
Ask participants use the Post-it notes to write practice hints for 
early childhood educators working with families/carers of young 
children with trauma. 
 
Ask participants to place the Post-it notes on a Butcher’s paper 
sheet titled What can I do?   
 
Presentation point 
Refer to participants’ responses and outline some practice hints for 
working with families/carers of young children with trauma: 
• make sure the abuse or other trauma has stopped 
• begin to build a relationship, by being honest, reliable and 

doing what you say you will do 
• understand trauma 
• help them feel safe through nurture, structure and support 
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 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• three Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources  
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6 Integrated Teaching and Learning Approaches 

Content 
• What is integrated teaching and learning?  
• Why is integrated teaching and learning important? 
• What does integrated teaching and learning look like in practice? 

reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 6 
Integrated Teaching and Learning Approaches, 2012, available at 
<www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 6: Integrated Teaching and Learning Approaches, 2010, Authored for the 
Department of Education and Early Childhood Development by Louise Marbina, 
Amelia Church and Collette Tayler, Melbourne Graduate School of Education, 
available at <www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-5 20 What is integrated teaching and learning? 

  Presentation point 
Outline what is meant by integrated teaching and learning 
approaches: 
• combine guided play and learning, adult-led learning, and child-

directed play and learning 
• involves the adult intentionally engaging with the child in play 
 
Whole group discussion 
Ask participants to define play  
Ask participants to describe how play promotes learning 
 
Presentation point 
Discuss how play is central to the concept of integrated teaching 
and learning  
 
Explain that: 
• through play, children learn to make sense of and construct 

ideas about the social and natural world – the people, places, 
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objects and experiences they encounter every day 
• there are many definitions of play and a variety of theoretical 

perspectives inform understandings of play and the approaches 
of early childhood educators 

• play is often described as child-directed, active, with a minimum 
of rules (an exploratory process rather than a focused activity 
to learn a particular learning outcome) 

• current thinking however is that adults have a critically 
important role in children’s play, even when the child directs it 

 

6 10 Adult-led learning  

  Presentation point 
Outline how adult-led learning occurs when adults introduce an 
experience or an idea, concept, topic for exploration and direct the 
learning by taking charge, giving instructions, setting rules, asking 
questions, and providing structure 
 
Provide an example of an early childhood educator’s adult-led 
learning experience 
 
Whole group discussion 
Ask participants to provide examples of their adult-led learning 
experiences when working with young children with trauma 
 

7 10 Child-directed play and learning 

  Presentation point 
Outline how: 
• child-directed play and learning occurs when children lead their 

learning through exploring, experimenting, investigating and being 
creative in ways that they initiate and control 

• an adult’s role in child-directed play and learning may be to 
observe what the child knows and understands based on what 
they make, write, draw, say and do and use that information to 
plan for further learning 

 
Provide an example of an early childhood educator’s experience of 
child-directed play and learning 
 
Whole group discussion 
Ask participants to provide examples of their experiences using 
child-directed play and learning when working with young children 
with trauma 
 

8-9 10 Guided play and learning  

  Presentation point 
Outline how guided play and learning occurs when adults are 
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involved in children’s play and learning, following children’s interests 
and responding to spontaneous learning opportunities as they arise 
 
Provide an example of an early childhood educator’s experience of 
guided play and learning 
 
Explain the practice of intentional teaching 
 
Whole group discussion 
Ask participants to explain how they decide what is valuable for 
children to know and understand 
 

10-13 30 Why is integrated teaching and learning important? 

  Brainstorm 
Ask participants to describe why integrated teaching and learning is 
important 
 
Presentation point 
Outline why integrated teaching and learning is important: 
• children are capable of learning on their own, but adults extend 

and increase that learning and stimulate new learning through 
their intentional involvement 

• while play can be child-directed, adults’ involvement can 
increase its value 

• research indicates that the least successful learning 
environments are those where children are regularly allowed to 
spend a lot of time in undirected free play 

 
Explain the reasons why combined, child-directed play and learning, 
guided play and learning, and adult-directed learning are much 
more effective: 
• play and experiential learning are engaging for children, and 

children learn best when they are fully engaged 
• in play and experiential learning children are engaged for 

longer, which promotes learning 
• child-led and guided play and learning support children’s sense 

of agency – of being active contributors to their learning and 
that of others 

• observing and participating in child-directed play and learning 
allows early childhood educators to identify children’s strengths, 
abilities and interests, which they can build on by guiding or 
leading the learning  

• when adults are attuned to children through their involvement in 
child-led and guided play and learning, they are able to 
respond to individual children and make the most of learning 
opportunities as they arise (adult-led learning) 

• adults have an important role in developing children’s 
understanding of concepts in literacy, numeracy and science. 
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When adults lead learning, they extend children’s learning 
beyond what they can know, do and understand on their own 

 
Small group activity 
Ask participants to complete the Reflective Questions and 
Discussion Starter activities on pages 2−3 in the Participant 
Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 

 15 Break 

14 5 What does integrated teaching and learning look like in 
practice? 

  Presentation point 
Explain that when early childhood educators are intentional about 
using integrated approaches to teaching and learning, they base 
their planning decisions on children’s strengths, abilities and 
interests, and what they already know and can do 
 
Outline some tools and examples related to aspects of integrated 
teaching and learning approaches: 
• engaging with children in play 
• having conversations and interactions that support learning 
• planning experiences to deepen and extend children’s 

knowledge, understanding and skills 
• differentiating learning opportunities for individual learners 
• planning a balanced curriculum using all five Learning and 

Development Outcomes 
• creating physical environments that promote learning 
 
Explain that each of the above points will be discussed  
 

15-16 25 Engaging with children in play 

  Presentation point 
Outline the ways adults can extend children’s learning through play: 
• modelling or demonstrating e.g. how children can join in the 

play or share ideas or equipment 
• facilitating play by providing resources or materials to support 

play and designing environments that provide flexible, inclusive 
play spaces 

• extending children’s learning by asking open-ended questions, 
making suggestions, asking children to make predictions, or 
discussing how their ideas could be developed further 
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• responding to spontaneous learning opportunities, especially to 
develop children’s understanding of literacy, numeracy and 
science concepts 

• monitoring to ensure that every child is included and that the 
environment is safe, interesting and able to support every child’s 
learning and development 

• documenting and assessing to track how every child’s learning 
across the Learning and Development Outcomes is being 
promoted through play 

• reflecting on children’s play and their role in promoting 
children’s learning in play 

• advocating for play-based learning by talking with children, 
families and other professionals about the value of play for 
learning 

 
Whole group discussion 
Ask participants to provide examples of the ways adults can 
support children to learn about fairness, inclusion and friendships 
by modelling or helping children to use appropriate ways to join 
play and asking questions e.g. How do you think it feels if someone 
says ‘you can’t play with us’? or What would be a fair thing to do? 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 4 in the Participant Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 

17-21 30 Having learning conversations and interactions that support 
learning 

  Whole group discussion 
Ask participants to describe how conversations and interactions can 
support learning 
 
Presentation point 
Refer to participants’ responses and explain that respectful, 
responsive interactions are central to learning and for children’s 
socialisation and to help them learn about negotiation, 
collaboration, problem solving and listening to each other’s 
perspectives 
 
Outline how interactions for children improve when early childhood 
educators:  
• listen carefully to children’s comments, responses and questions, 

and respond to them, sometimes described as serve and return 
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• use questions, prompts, reminders, close attention and 
encouragement in conversations with children 

• pay attention to the quality of their interactions, going beyond 
token comments such as good boy or well done. For example, 
tell me about why you did it that way, or what do you like 
about this? 

• combine words with pictures and actions 
• are consistent in the ways they help children learn to manage 

their behaviour 
• establish a positive atmosphere where everyone feels supported 

and valued 
• establish warm relationships with children 
• are sensitive to diversity and difference in their responses and 

interactions with children and families 
 
Explain that intentional teaching of communication skills and 
dispositions occurs when adults: 
• model language, such as asking a question with raised 

intonation 
• show children they understand their communication attempts or 

cues with words and actions: Yes, I’ll get the teddy for you in 
response to a baby pointing to the teddy on a shelf 

• spontaneously use songs and rhymes 
• use key words in children’s home language and encourage 

families to use the home language with their child 
• combine actions or simple signs with words, especially for 

children who have conditions that affect communication – e.g. 
helping a child with a visual impairment to touch the high chair 
as you say, Here is your high chair Cassie, it’s time for lunch. 

• encourage enjoyment of and experimentation with language e.g. 
ask families about how their child communicates at home and 
share information about supporting the child as a communicator 

 
Discuss some techniques for shared sustained conversations: 
• ask open-ended questions (what/why/how) and giving children 

time to respond 
• reflect in words to children what they are doing in action 
• use questions and explanations and linking together different 

events to help children remember what they know and use it to 
understand new situations 

• ask children to predict, hypothesise, question and problem-solve 
 
Whole group discussion 
Refer participants to the case study on page 5 of the Participant 
Workbook  
 
Discuss the case study as an example of how asking thoughtful 
questions as part of a learning conversation can help children to 
think, recall, predict and to solve problems 
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Discuss how recording conversations helps early childhood 
educators to reflect later on the quality of interactions in 
supporting children’s learning 
 
Ask participants to reflect on the role of shared sustained 
conversations when working with young children with trauma  
 

 30 Planning experiences to deepen and extend children’s 
knowledge, understanding and skills 

  Presentation point 
Discuss how learning that supports and builds on children’s skills 
and interests and links to their lives engages and motivates them 
 
Small group activity 
Ask participants to complete the case study activity on page 6 of 
the Participant Workbook 
 
Debrief the activity including the following points: 
• the children chose the project topic, which meant their 

motivation to learn was high 
• the teacher documented and monitored the learning taking 

place and made deliberate decisions about when to take the 
lead to support and extend learning and when to allow the 
children to take the lead 

• the children used a range of strategies to support their learning: 
reading, searching for information online, discussing and 
documenting learning using different media (writing, drawing and 
computer-based) 

• the project integrated many curriculum content areas (literacy, 
science, numeracy, information technology) as well as learning 
across the Learning and Development Outcomes 

• there was unhurried time, allowing for meaningful exploration of 
the topic 

• family involvement was encouraged and added new ideas and 
practical support 

• every child in the group contributed to the project’s success, 
even though their abilities were diverse, contributing led to every 
child learning 

 
Discuss the issues young children with trauma may have with 
completing an activity similar to that in the case study 
 
Ask participants to provide suggestions about how these issues 
might be addressed 
 
Refer participants to the outer Melbourne Community case study on 
page 7 of the Participant Workbook 
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 45 Lunch 

22-24 40 Differentiating learning opportunities for individual learners 

 
 

 Presentation point 
Explain that differentiating learning opportunities means providing 
opportunities and environments that respond to each child’s unique 
strengths, abilities, interests, and their culture, language and family 
background 
 
Refer participants to the Victorian Early Years Learning and 
Development Framework: Children learn at different rates, in 
different ways and at different times. Their development is not 
always easy or straightforward. For some children and families, 
learning and development involves considerable struggle and 
requires much perseverance (VEYLDF, p. 17) 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 8 of the Participant Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 
Small group activity 
Ask participants to complete the case study activity on page 9 of 
the Participant Workbook 
 
Debrief the activity  
 
Refer participants to the case study on page 10 of the Participant 
Workbook and discuss how intentional teaching involves knowing the 
child in the context of the family and adjusting practices to fit each 
family i.e. differentiating the program or curriculum means using 
different teaching strategies and resources to help every child learn 
 
Emphasise that: 
• some children require more intervention from professionals than 

others. 
• early childhood educators encourage children’s learning by 

identifying their strengths, learning styles and interests and 
planning experiences based on them 

 

25-28 30 Planning a balanced curriculum using all five Learning and 
Development Outcomes 

  Presentation point 
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Explain that	  effective early childhood educators provide a balanced 
curriculum i.e. they plan for a wide range of curriculum or content 
areas including literacy, numeracy, expressive arts, technology, 
science, physical education, health, environmental and social studies 
 
Provide an example of how children learn about curriculum areas 
through their play 
 
Small group activity 
Ask participants to complete the case study on page 11 of the 
Participant Workbook 
 
Debrief the activity  
 
Presentation point 
Outline the findings of the Effective Provision of Preschool 
Education (EPPE) study in the UK which found that the most 
effective early learning environments demonstrated the importance 
of intentional teaching 
 
Discuss how effective settings have: 
• a balance across a range of curriculum areas rather than an 

excessive focus on creative or physical development experiences 
• a deliberate effort to plan, scaffold and progress children’s 

learning in mathematics, literacy and science 
• use of small group experiences, games and other play-based 

approaches to promote children’s sustained, active engagement 
as learners 

• understanding of the need to plan experiences that build on 
children’s interests 

• use of a range of strategies to sustain children’s interest and to 
promote meaningful learning – strategies such as questions, 
prompts, reminders, close attention and encouragement 

• no evidence of children wandering around aimlessly or flitting 
from one activity to another 

 
Explain that researchers describe early childhood educators in 
successful learning environments are those that: 
• provide an enriched curriculum that both follows and leads 

children’s interests and responds to individual differences 
• pay attention to developing dispositions that support learning, 

including concentration, confidence, persistence, curiosity, 
independence and resilience 

• engage in meaningful interactions with children’s learning as 
they participate in diverse experiences including play, projects, 
practical and written tasks  

 
Emphasise that research findings also show that just adding more 
play or more activities does not achieve improved outcomes i.e. it 
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is the quality of the play and other learning experiences combined 
with what early childhood educators understand and do that makes 
the difference 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
12 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 

29 30 Creating physical environments that promote learning 

  Presentation point 
Outline how creating learning environments where children feel safe 
to take risks with learning, cope with challenges and solve problems 
for themselves or with help from others is an important element of 
integrated approaches to children’s learning and development 
 
Whole group discussion 
Ask participants to comment on the statement in relation to 
working with young children with trauma 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
13 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 

 15 Action plan 

  Presentation point 
Ask participants to complete the Action Plan on pages 14-15 of the 
Participant Workbook 
 
Debrief the activity  
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 

 10 What can you do? 

  Individual activity 
Ask participants use the Post-it notes to write practice hints for 
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early childhood educators working with families/carers of young 
children with trauma. 
 
Ask participants to place the Post-it notes on a Butcher’s paper 
sheet titled What can I do?   
 
Presentation point 
Refer to participants’ responses and outline some practice hints for 
working with families/carers of young children with trauma: 
• make sure the abuse or other trauma has stopped 
• begin to build a relationship, by being honest, reliable and 

doing what you say you will do 
• understand trauma 
• help them feel safe through nurture, structure and support 
 

 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• three Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources  
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Content 
• What is assessment for learning and development?  
• Why is assessment for learning and development important? 
• How do you assess for learning and development in practice? 
• Effective assessment for learning and development. 

reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 7 
Assessment for Learning and Development, 2012, available at 
<www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 7: Assessment for Learning and Development, 2010, Authored for the 
Department of Education and Early Childhood Development by Rachel Flottman, 
Lucinda Stewart and Collette Tayler, Melbourne Graduate School of Education, 
available at: <www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-12 35 What is assessment for learning and development? 

  Brainstorm 
Ask participants to describe what assessment is 
Ask participants to describe how assessment is used 
Ask participants to describe their role in assessment 
  
Presentation point 
Refer to participants’ responses and outline the meaning and uses 
of assessment as described in the VELDF (p. 13): 
• assessment is designed to discover what children know and 

understand, based on what they make, write, draw, say and do 
• all children benefit when assessment reflects a whole-child 

approach, providing an holistic view of learning and development 
 

Outline how early childhood educators: 
• assess the progress of children’s learning and development, 

what children are ready to learn and how they can be 
supported 
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• use a range of assessment tools, processes and approaches to 
build on prior learning, avoid duplication and add value 

• understand that families play a vital role in their children’s 
learning and development 

• are aware of the health and wellbeing of the family when 
planning for the child’s learning and development 

• assess children’s learning in ways that: 
− inform their practice 
− include children’s views of their own learning 
− are authentic and responsive to how children demonstrate 

their learning and development 
− draw on families’ perspectives, knowledge, experiences and 

expectations 
− consider children in the context of their families and provide 

support to families when necessary 
− value the culturally specific knowledge embedded within 

communities about children’s learning and development 
− are transparent and objective, and provide families with 

information about their children’s learning and development, 
and about what they can do to further support their 
children 

− gather and analyse information from a wide range of 
sources to help them assess and plan effectively 

− provide the best possible advice and guidance to children 
and their families 

 
Whole group discussion 
Ask participants to provide examples of the assessment tools they 
use 
 
Presentation point 
Explain that early childhood educators approach assessment in 
different ways because of their different roles and the service types 
they work in and use different assessment strategies and tools, for 
example: 
• maternal and child health nurses use Key Ages and Stages 

Framework and Parents’ Evaluation of Developmental Status 
(PEDS) 

• educators in education and care settings use anecdotal records 
• educators in the early years of school use English Online 

Interview 
• early childhood intervention professionals use play-based 

assessment 
 
Provide an overview of the three common kinds of learning and 
development: 
• assessment of learning and development 
• assessment as learning and development 
• assessment for learning and development 



 68 

Slide Time Presentation  

Assessment of learning and development: 
• summarises what children know, understand and can do at a 

particular point in time 
• includes large-scale, population assessment strategies such as 

the National Assessment Program − Literacy and Numeracy 
(NAPLAN) and the Australian Early Development Index 

• a Transition Learning and Development Statement is also an 
example of a summary statement which can be helpful when 
there are shared concerns about a child’s learning and 
development 

 
Assessment as learning and development 
• occurs when early childhood educators involve children actively 

in assessing their learning and development 
• by monitoring and thinking about what and how they learnt with 

adults and peers, children see themselves as learners and can 
use this information to learn more effectively and take more 
control over their learning 

 
Assessment as learning recognises that children are competent and 
capable learners from birth 
• when early childhood educators ask children to explain how 

they learnt something or who helped them to learn, they are 
using assessment as a tool to support learning 

• assessment for learning and development 
• is a continuous process of finding out what children know, 

understand, and can do in order to plan what next, building on 
previous learning and supporting new learning 

 
Whole group discussion 
Ask participants to describe what they use to analyse and interpret 

information on children’s development and learning 
 
Presentation point 
Explain that assessment for learning and development involves 
gathering evidence based on what children write, draw, make, say 
and do 
 
Outline how early childhood educators analyse and interpret the 
information they collect through critical reflection and discussion 
with colleagues, families, children and other professionals using: 
• knowledge of child development and learning 
• deep understanding of the Learning and Development Outcomes 

including  dispositions for learning 
• knowledge of the child’s social and cultural background (the 

child in context) 
• families’ understanding about their children’s learning and 

development at home and in the local community 
• information from other professionals involved with the child 
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Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 2 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 

13-14 15 Why is assessment for learning and development important? 

  Whole group discussion 
Ask participants to list the reasons they assess for learning and 
development 
 
Presentation point 
Explain that effective assessment recognises and responds to 
children’s uniqueness and individuality and allows early childhood 
educators to: 
• use/interpret evidence to identify what children already know, 

can do and are ready to learn 
• monitor children’s progress and achievements over time 
• make decisions about experiences and opportunities to advance 

learning and development in response to individual children’s 
strengths, abilities, interests and needs 

• identify children who may benefit from additional or specialised 
support and what these supports should be 

• communicate and collaborate with children, families and other 
professionals about children’s learning and development 

• work in partnership with families and children to plan meaningful 
learning experiences 

• recognise that what early childhood educators plan, do, say and 
provide contributes to every child’s learning 

• evaluate and improve curriculum decision making so that what 
is planned has rigour – that is it is meaningful and worth 
children knowing and doing 

 

15 15 Assessment processes can empower children in their own 
learning  

  Whole group discussion 
Ask participants to explain how assessment processes can empower 
children in their own learning 
 
Presentation point 
Discuss how: 
• when children are aware of their learning they believe more 

strongly in their ability to achieve their goals because they can 
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see their progress and experience more clearly the rewards for 
effort 

• thinking about your learning is sometimes referred to as meta-
cognition. and is linked with dispositions for learning such as 
confidence, curiosity, resilience, persistence, creativity, 
enthusiasm, imagination and reflexivity 

• learning dispositions are ways that children typically respond or 
act that help or hinder their progress as learners 

• adults can promote positive dispositions through modelling them 
and talking with children about how they learn so that they 
begin to understand how certain dispositions can help or hinder 
their learning 

• assessment is a dynamic process in which both early childhood 
educators and children collaborate to document and analyse 
learning and use that information to negotiate and evaluate 
learning goals and plans 

 
Provide examples of early childhood educators using assessment 
processes to empower children 
 

 15 Assessment processes can empower families in their child’s 
learning 

  Whole group discussion 
Ask participants to provide examples of how they have involved 
families in assessment processes for their child 
 
Presentation point 
Explain that when early childhood educators and families 
collaborate to support children’s learning and development they 
share valuable perspectives and information that can benefit the 
other and place themselves in a stronger position to build on 
children’s prior learning  
 
Outline how early childhood educators can support families to see 
their child as a capable learner, especially by highlighting strengths 
and interests and noting progress  
 
Provide an example of how this strategy is used 
 
Whole group discussion 
Ask participants to describe how this strategy may be used when 
working with young children with trauma and their families 
  

 15 Break 

16-23 40 How do you assess for learning and development in practice? 

  Presentation point 
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Outline the Early Years Planning Cycle – Collect Information, 
Question/Analyse, Plan, Act and Do 
 
Explain Collect Information − assessment requires early childhood 
educators to collect information about children’s learning and 
development using a range of strategies and tools including (but 
not limited to): 
• observations (for example, running records, anecdotal records) 
• conversations and interviews with children 
• samples of children’s work 
• checklists 
• rating scales 
• video or audio recordings of children’s conversations or play 
• webs of children’s ideas about a topic from initial discussions 

and throughout a project 
• photographs 
• event and time sampling 
• tests 
• conversations with families, colleagues and other professionals 
 
Whole group discussion 
Ask participants to provide examples of other strategies and tools 
used for collecting information for assessment purposes 
 
Presentation point 
Explain Question/Analyse – information gathered requires analysis, 
using the following questions: 
• What is the child learning currently? Identify learning related to 

one or more of the Learning and Development Outcomes. For 
example, learning how to transfer knowledge from one context 
to another (Outcome 4); learning to become confident in a 
group context (Outcomes 2 and 4). 

• What is the child showing me that they have learnt? For 
example, can initiate conversations with other children or adults; 
can create imaginative play roles and dialogue. 

• What is the child ready to learn? How do I know that? 
• What gaps are there in the learning? Is there learning you 

expected to observe that is not evident? Why might it be 
missing? 

• Who or what is helping the learning? For example, another child 
or available resources? 

• What is interfering with the learning? For example, too much 
noise, too big a challenge, not challenging enough? 

• At what stage is the learning – beginning, emerging, exploratory, 
practising, consolidating, extending, confident, mastery? 

• What learning disposition(s) is the child using? For example, 
persistence, imagination, resilience, curiosity. 

• What is the purpose of the learning? For example, do children 
know why the learning is important? 
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Whole group discussion 
Ask participants to provide examples of how they use questions and 
analyse information for assessment purposes 
 
Presentation point 
Explain Plan – decide what to do next based on your analysis and 
discussions with others and on the understanding that the child’s 
experience across the entire session or day matters and needs to 
be planned for 
 
Provide an example of how planning is used for assessment 
 
Whole group discussion 
Ask participants to provide examples of how they use planning for 
assessment purposes 
 
Presentation point 
Explain Act and Do – implement plans using intentional strategies to 

ensure children’s learning progresses 
• Review  
• reflect on what works well and what doesn’t (in terms of 

children’s learning and your professional practice) and how 
children are being supported to learn across all the Learning 
and Development Outcomes 

• consider other services and supports you could link with to 
provide better support to a child and their family 

 
Whole group discussion 
Ask participants to provide examples of services and supports they 
may use when working with a young child with trauma and their 
family 
 

24-25 10 Effective assessment for learning and development 

  Brainstorm 
Ask participants to list the features of effective assessment 
 
Presentation point 
Refer to participants’ responses and outline the features of effective 
assessment: 
• uses authentic and appropriate approaches 
• provides an holistic understanding of each child’s learning and 

development 
• is objective and non-judgemental 
• is ongoing, measuring progress over time 
• recognises cultural diversity and perspectives 
• incorporates children’s views 
• incorporates families’ and other professionals’ views 
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• incorporates and uses assessment of all aspects of the 
curriculum or program 

 
Explain that each of these points will be discussed 
 

26-28 35 Authentic and appropriate assessment in practice 

  Whole group discussion 
Ask participants to describe the factors involved in ensuring 
authentic assessments take place 
 
Presentation point 
Outline the factors associated with ensuring authentic assessments 
take place: 
• in environments that are familiar and natural to children 
• when children are comfortable 
• when children can engage with experiences, materials and 

equipment that interest them 
• in everyday experiences 
 
Provide an example of an authentic assessment 
 
Explain that assessments are more authentic when children are 
interested and when they have the opportunity to demonstrate skills 
and knowledge across a number of domains and in different 
contexts  
 
Provide examples of situations where authentic assessments can 
occur, for example, children can: 
• have conversations with other children and with adults 
• participate in daily routine experiences such as mealtimes 
• engage in child-directed play indoors and outdoors 
• take part in adult-led experiences, such as learning a new song 
• are on their own 
• interact with others 
• face challenges 
 
Discuss how assessments need to be: 
• be both informal and more formal (observations or a 

standardised assessment tool, for example) 
• occur in a number of different ways 
• take place in different contexts and settings, for example during 

arrival time and in outdoor play experiences 
• be culturally appropriate 
• use a variety of tools or strategies appropriate for the purpose 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
3 of the Participant Workbook 
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Debrief the activity 
 
Ask participants to reflect on the implications of their responses in 
relation to working with young children with trauma  
 

29 20 Holistic assessment in practice 

  Presentation point 
Explain that holistic assessment: 
• involves exploring and assessing different aspects of children’s 

learning and development in different contexts, environments 
and relationships 

• helps early childhood educators gain a clear and comprehensive 
picture of children’s learning and development so they can plan 
appropriately across all the Learning and Development 
Outcomes 

 
Small group activity 
Ask participants to complete the Discussion Starter activity on 
pages 4−5 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of holistic assessment 
in relation to working with young children with trauma  
 

 45 Lunch 

30 20 Objective assessment in practice 

  Presentation point 
Remind participants that Practice Principle 3: High Expectations for 
Every Child, reminds early childhood educators to critically reflect 
on any biases or stereotypes they may bring to assessment and 
how these might affect their analysis and interpretations 
 
Provide examples of objective assessment 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 6 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of objective 
assessment in relation to working with young children with trauma  
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31-32 20 Ongoing assessment over time 

  Presentation point 
Discuss how children’s: 
• behaviour varies from day-to-day and situation-to-situation 
• learning is not linear or a step-by-step process: 
• learning requires them to actively make sense of what they 

experience, hear, see and do 
• learning is competent from birth 
 
Emphasise that the: 
• most informative assessments take place continually over a 

period of time with a range of assessment tools or strategies 
• distance travelled may include major changes or small steps in 

learning, all of which should be recognised and used to inform 
planning what next for a child 

 
Small group activity 
Ask participants to complete the Discussion Starter activity on 
pages 7−8 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of ongoing 
assessment in relation to working with young children with trauma  
 

33 10 Culturally and linguistically appropriate assessment in 
practice 

  Whole group discussion 
Ask participants to explain how assessment practices can 
incorporate children’s cultural and linguistic backgrounds 
 
Presentation point 
Provide examples of how assessment practices can incorporate 
children’s cultural and linguistic backgrounds 
 
Ask participants to reflect on the implications of culturally and 
linguistically appropriate assessment in relation to working with 
young children with trauma  
 

34-36 30 Assessment incorporating children’s views in practice 

  Whole group discussion 
Ask participants to explain why it is important to incorporate 
children’s views in assessment practices 
 
Presentation point 
Explain that the Victorian Early Years Learning and Development 
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Framework promotes the idea that learning is most effective when 
children are active agents or participants in and contributors to 
their learning and the assessment of their learning 
 
Provide an example of how assessment can incorporate children’s 
views 
 
Outline the use of shared, sustained thinking and interactions and 
conversations with individual children or with small groups as a 
learning strategy when adults: 
• ask authentic open-ended questions 
• encourage children to ask questions 
• make meaningful comments 
• offer explanations at times and also encourage children to 

explain 
• promote collaborative problem-solving 
• clarify concepts or ideas 
• collaborate to create new ideas together (co-construction) 
• make connections with previous learning 
• extend conversations 
• discuss children’s theories and hypotheses 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on 
pages 9−11 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of the above points 
in relation to working with young children with trauma 
 

37 20 Assessment incorporating families and other professionals’ 
views 

  Brainstorm 
Ask participants to describe the ways they work with families and 
other professionals in relation to assessment of children’s learning 
and development  
 
Presentation point 
Refer to participants’ responses and outline how families: 
• play an essential role in their children’s learning and 

development 
• are a valuable source of information about their children 
• can give information about their children’s past experiences, 

cultural background, temperament, interests, abilities, behaviour 
and learning in different settings 
 

Explain that this information helps early childhood educators to plan 
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relevant learning experiences and to identify families’ concerns 
 
Provide examples of how early childhood educators incorporate 
families views in assessing children’s learning and development  
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 12 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of incorporating 
families’ or carers’ views in relation to working with young children 
with trauma 
 

38 20 Evaluation of curriculum or program components to support 
assessment 

  Presentation point 
Discuss how early childhood educators not only assess children’s 
learning, they also evaluate or assess their program or curriculum 
(environments, resources, routines, experiences, events, interactions, 
conversations) and how it supports or limits children’s learning and 
development 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
13 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications in relation to working 
with young children with trauma 
 

 10 What can you do? 

  Individual activity 
Ask participants use the Post-it notes to write practice hints for 
early childhood educators working with families/carers of young 
children with trauma. 
 
Ask participants to place the Post-it notes on a Butcher’s paper 
sheet titled What can I do?   
 
Presentation point 
Refer to participants’ responses and outline some practice hints for 
working with families/carers of young children with trauma: 
• make sure the abuse or other trauma has stopped 
• begin to build a relationship, by being honest, reliable and 



 78 

Slide Time Presentation  

doing what you say you will do 
• understand trauma 
• help them feel safe through nurture, structure and support 
 

 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• three Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources  
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8 Reflective Practice 

Content 
• What is reflective practice?  
• Why reflect? 
• How to go about reflective practice. 
• What do early childhood professionals reflect on? 
• Who do early childhood professionals reflect with? 

reading 
Victorian Early Years Learning and Development Framework Practice Principle Guide 8 
Reflective Practices, 2012, available at <www.education.vic.gov.au/earlylearning>. 

Victorian Early Years Learning and Development Framework Evidence Paper Practice 
Principle 8: Reflective Practices, 2010, Authored for the Department of Education and 
Early Childhood Development by Louise Marbina, Amelia Church and Collette Tayler, 
Melbourne Graduate School of Education, available at: 
<www.eduweb.vic.gov.au/earlylearning/eyldf/profresources.htm>. 

Session plan 

Slide Time Presentation  

1 10 Introduction 

  Presentation point 
Introductions e.g. name, workplace, experience working with young 
children with trauma. 
 
Housekeeping e.g. breaks, participation, mobile phones, catering. 
 
Overview of the workshop 
 

2-3 10 What is reflective practice?  

  Whole group discussion 
Ask participants to explain what is meant by reflective practice 
 
Presentation point 
Define reflective practice as: 
• an ongoing, dynamic process of thinking honestly, deeply and 

critically about all aspects of professional practice with children 
and families 

• it occurs spontaneously as well as in essential planned 
reflection time 

• reflective practice leads to action 
Provide an example of reflective practice 
 
Discuss how reflective practice can help early childhood educators 
to: 
• recognise and continue good practices 
• change and improve what is not working well 
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• challenge practices that are taken for granted 
• monitor all aspects of practice on an ongoing basis 
• know when to find more information or support from others 
 

4 10 Reflective process 

  Presentation point 
Describe how reflection occurs at every stage of the Early Years 
Planning Cycle 
 

 30 The reflective process in action 

  Whole group discussion 
Ask participants to read the case study on pages 2−3 of the 
Participant Workbook 
 
Discuss how the early childhood educators applied reflective 
practice in the case study: 
• helped them to think deeply and differently about an issue of 

concern 
• encouraged and respected families’ contributions and 

suggestions 
• led to a series of actions 
• made a significant difference for childrens and families’ 

wellbeing 
• improved their understanding about refugee families and 

children 
• reinforced the importance of working in an inclusive manner 

within a diverse community 
 
Provide an example of the application of reflective practice in an 
early childhood service 
 
Individual activity 
Ask participants to complete the Reflection Activity on page 4 of 
the Participant Workbook 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
5 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of the discussion in 
relation to working with young children with trauma 
 
Discuss the following questions: 
• How do you work respectfully with families who have different 

expectations of the service you provide? 
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• What kind of support do you access to guide your decision 
making in these situations? 

 

5 30 Reflection on action and reflection in action 

  Presentation point 
Outline how Schön’s research made a useful distinction between 
reflection on action (thinking after the event) and reflection in 
action (thinking on your feet) 
 
Provide examples of reflection on action and reflection in action 
 
Emphasise that reflection on action and reflection in action are 
both important practices for early childhood educators committed 
to ongoing professional development and learning 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 6 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of the small group 
activity discussion in relation to working with young children with 
trauma 
 

 15 Break 

6-8 30 Why reflect? 

  Brainstorm 
Ask participants why they reflect 
 
Presentation point 
Refer to participants’ responses and outline the benefits of reflective 
practices: 
• higher quality practice and better outcomes for children and 

families 
• awareness of values and beliefs 
• more likely to challenge and change practices 
• leads to inclusive environments 
• leads to seeking research, resources and advice 
• promotes collaboration between early childhood educators 
 
Discuss the case study (Slide 7) and explain that through the 
planned meetings the early childhood educators were able to 
combine their knowledge and skills to: 
• gain a deeper understanding of each child and family 
• make shared planning decisions based on shared evidence and 
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knowledge 
• learn from and with each other as they maintain their 

specialism 
• work together with families and children to ensure that long and 

short-term learning and development goals are achieved 
• embed an ongoing approach to evaluation and assessment 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 7 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the implications of the small group 
activity discussion in relation to working with young children with 
trauma 
 

9-16 20 How do I go about reflective practice? 

  Presentation point 
Explain that the ultimate aim of reflective practice is to build a 
learning community that is committed to: 
• embedding reflective practice into everyday practice at all levels 
• ongoing learning for all early childhood educators 
• learning with and from children and families, community 

members and other early childhood educators 
• questioning whose needs or interests are being met by existing 

practices and the assumptions underlying those practices 
• continuous improvement of all aspects of practice 
 
Outline some strategies for building a learning community with a 
culture of reflective practice: 
• reflective journals or diaries 
• meetings 
• mentor or critical friend  
• reflective practice notice board 
• professional learning experiences 
• action research 
 
Discuss how reflective journals or diaries can be used: 
• record thinking about all aspects of professional practice 
• include stories about practice, meaningful words, drawings, 

symbols, articles and photographs to be used as prompts for 
reflection or reminders for thinking and discussion 

• use wikis or blogs 
• use Ultranet to set up Design Spaces and to keep an online 

reflective journal 
 
Provide an example of how a reflective journal can be used in an 
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early childhood service 
 
Discuss how meetings can be used as part of reflective practice: 
• putting aside time regularly for focused discussion about 

practice with colleagues helps to ensure that reflection becomes 
regular practice 

• important to have a facilitator who uses critical questions to 
stimulate discussion and deep thinking, and to record the 
discussion and the actions that arise 

 
Provide examples of how meetings can be used in an early 
childhood service as part of reflective practice 
 
Explain the role of a mentor or friend as part of reflective practice: 
• guides, asks questions, offers a different perspective, provides 

resources and shares skills  
• someone who will challenge and encourage you to consider 

different perspectives 
• can be a colleague or someone from outside the workplace 
• can be face-to-face, over the phone or online 
 
Provide an example of how a mentor or friend can be part of 
reflective practice 
 
Discuss how a designated notice board can be used for highlighting 
reflections about practice and can help to include families and 
other early childhood educators who work in the setting in critical 
reflection 
 
Outline the different ways designated notice boards may be used 
e.g. posters, photographs, quotes from the Victorian Early Years 
Learning and Development Framework , articles, books, and critical 
questions to provoke thinking and conversation 
 
Provide an example of how a designated notice board is used 
 
Explain that professional learning experiences can be a catalyst for 
reflecting on practice individually or with others – helping to think 
about different ways of working and addressing problems as well as 
affirming the things that are done well 
 
Provide examples of professional learning experiences e.g. attending 
workshops, completing self-paced learning 
 
Outline the action learning research process: 
• involves a cycle of reflection and investigation on a topic of 

interest, a concern or a question about practice within a setting 
• is systematic, ethical, participatory and collaborative 
• finds evidence about the topic or concern through strategies 
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such as observations, collecting information or interviews 
• compares with or links to professional literature on the focus 

for the research 
• actions are taken in response to the findings of the literature 

and the practice evidence 
 
Ask participants to provide examples of how these strategies may 
be applied when working with young children with trauma and their 
families 
 

17 5 What do professionals reflect on? 

  Brainstorm 
Ask participants to describe what they reflect on 
 
Presentation point 
Refer to participants’ responses and outline how early childhood 
educators reflect on their: 
• philosophy 
• values and beliefs 
• practice 
• practices that are taken for granted 
  

18-19 20 Reflecting on philosophy 

  Presentation point 
Outline the factors that early childhood educators might consider 
when reflecting on their philosophy or the philosophy of their 
setting: 
• their perceptions of children, parents and families and 

themselves as a professional 
• children’s rights and the extent to which children’s views are 

taken into account in practice 
• early childhood educators’ roles in childrens and families’ lives 
• early childhood educators’ influence in childrens and families’ 

lives, and how that influence supports families to feel confident 
about their parenting 

• their perceptions of children, parents and families and the 
extent to which their practices reflect cultural competence; that 
is, their understanding of and respect for families’ and children’s 
cultures and communities 

• how to give children opportunities to express their own thoughts 
and feelings and support their sense of agency 

• their own prejudices and biases 
• their beliefs and values 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
8 of the Participant Workbook 
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Debrief the activity 
 
Ask participants to reflect on the implications of the discussion in 
relation to working with young children with trauma 
 

20-21 30 Reflecting on values and beliefs 

  Presentation point 
Explain that early childhood educators have beliefs about: 
• themselves e.g. I am client oriented, I see myself as providing a 

service, I have professional expertise 
• families e.g. families are the most important people in children’s 

lives, families are the problem 
• children e.g. children are capable; children are interested 

learners from birth, children are needy and vulnerable 
 
Provide an example of an early childhood educator’s beliefs 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
9 of the Participant Workbook 
 
Debrief the activity 
 
Presentation point 
Explain that values: 
• inform decisions 
• come from life experiences, especially early ones within the 

family and community 
• come from professional study and experience  
• can be shared values and beliefs in every setting e.g. how 

children learn and develop 
 
Emphasise that it is important to be aware of your own 
assumptions, values and beliefs and their impact on your practice 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 10 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on their values and beliefs in relation to 
working with young children with trauma 
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 45 Lunch 

22-24 20 Reflecting on practice 

  Brainstorm 
Ask participants to list the practice related topics they reflect on 
 
Presentation point 
Provide examples of practice related topics for critical reflection: 
• pedagogy and how it connects with the Practice Principles and 

the Learning and Development Outcomes in the Victorian 
Framework 

• how practices and the physical environment acknowledge and 
encourage children’s sense of agency 

• induction and orientation for families who are new to the 
setting and the extent to which they set the stage for 
partnerships 

• the variety and effectiveness of communication with families 
• ways of encouraging families to share ideas, concerns 

andpriorities 
• evidence of and challenges associated with balancing the needs 

and priorities of families and those of children 
• links with other services that support families and children 
• cultural bias and whether it is evident in practice 
• Who is not attending ? Why? What strategies might change 

that? 
• the physical environment and possible improvements 
• the extent to which the environment reflects the cultures, 

communities and lives of the families and children 
• practices that are taken for granted 

 
Provide examples of early childhood educators reflecting on their 
practice 
 
Emphasise that reflection can focus on families, community, policies 
and early childhood educators as well as on children 
 
Small group activity 
Ask participants to complete the case study activity on page 11 of 
the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on their reflective practices in relation to 
working with young children with trauma 
 

25-26 25 Practices that are taken for granted 

  Whole group discussion 
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Ask participants to list some of the practices that may be taken for 
granted in an early childhood setting 
 
Presentation point 
Outline the critical questions that were used to focus the discussion 
in an early childhood setting that reflects on practices that are 
taken for granted: 
 
Small group activity 
Ask participants to complete the Discussion Starter activity on page 
12 of the Participant Workbook 
 
Debrief the activity 
 
Ask participants to reflect on the effect that practices that are 
taken for granted in their setting may have on young children with 
trauma 
 
Individual activity 
Ask participants to complete the Reflective Questions activity on 
page 13 of the Participant Workbook 
 

27-28 10 Who do professionals reflect with? 

  Brainstorm 
Ask participants to list who they reflect with 
 
Presentation point 
Explain that early childhood educators reflect with: 
• themselves 
• shared reflection with other professionals 
• with families 
• with children 
 
Whole group discussion 
Ask participants to comment on the statement: Some critical 
reflection is deeply personal and won’t be shared until some time 
has elapsed and you feel ready to talk about what you learned 
about yourself. (Co-ordinator in an education and care setting) 
 

29-30 5 Shared reflection  

  Whole group discussion 
Ask participants to comment on the statement: Critical reflection 
can’t be just by yourself. Just saying something out loud to 
someone else can help fill in holes and can sometimes help you to 
find answers. (Educator responsible for professional learning in an 
education and care setting) 
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Ask participants to list the advantages of shared reflection e.g. 
draws upon the diverse knowledge, experiences, views and attitudes 
of individuals in a group 
 
Ask participants to reflect on how the early childhood educators in 
their early childhood education setting share reflections on working 
with young children with trauma 
 
Presentation point 
Outline the ways shared reflection may be facilitated through 
conversations and debate with: 
• colleagues 
• other early childhood educators working in the same setting 
• early childhood educators working in another setting 
• a professional network such as a transition to school network 
• families and children 
 
Emphasise that early childhood educators are more likely to be 
honest and open to new ways of thinking and acting when they 
trust each other and feel confident that their ideas will be taken 
seriously 
 

31 25 Reflecting with families 

  Presentation point 
Outline how early childhood educators can use families’ knowledge 
and understanding of their children by reflecting with families on: 
• their values, culture and traditions and what that might mean 

for practice 
• their understanding of their children’s interests, strengths and 

abilities 
• their priorities or aspirations for their children and how an early 

childhood professional can support these goals 
• the children’s progress toward the Learning and Development 

Outcomes 
• their perspectives on play and learning 
• how they and the family can work together to progress the 

children’s learning and development 
• how they experience the early childhood setting 
• opportunities for learning in everyday experiences within the 

home or community 
 
Emphasise that family-centred practice and reflective practice 
involve going beyond simply reporting to families, to discussing the 
children’s experience and planning collaboratively with the families 
 
Individual reflection 
Ask participants to complete the Reflective Questions activity on 
page 14 of the Participant Workbook 



 89 

Slide Time Presentation  

 
Ask participants to reflect on how they use/may use reflective 
practices with the families of young children with trauma 
 

33-34 30 Reflecting with children 

  Whole group discussion 
Ask participants to describe the advantages of using reflection with 
children as a teaching and learning tool 
 
Presentation point 
Refer to participants’ responses and outline the advantages of using 
reflection as a teaching and learning tool: 
• supports and promotes learning in different ways 
• helps children to think more deeply about their responses 
• shows children’s ideas and interests are valued 
 
Discuss how reflective questions are used: 
• reflective questions are open, requiring answers other than yes 

or no 
• when they engage children, can motivate them to persist as well 

as encourage them to try new strategies and experiences 
• displaying or documenting children’s work can help to make 

children’s reflection visible by including their words about how 
they learned, what they learned and who or what helped them 
to learn 

 
Refer participants to the table outlining the Uses for Reflective 
Questions on page 15 of the Participant Workbook 
 
Provide examples showing how to reflect with children using 
strategies that are appropriate for their age and for your purpose 
 
Explain that research shows that children whose views are respected 
are more likely to take responsibility for their actions than those 
whose views are not − even with babies the degree to which 
children feel in control of their life affects their sense of wellbeing 
 
Individual activity 
Refer participants to the Discussion Starter activity on page 16 of 
the Participant Workbook and suggest they complete the activity 
when they return to their workplace 
 
Small group activity 
Ask participants to complete the Reflective Questions activity on 
page 17 of the Participant Workbook 
 
Debrief the activity 
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Ask participants to reflect on their reflection practices in relation to 
working with young children with trauma 
 

 10 Close 

  Presentation point 
Summarise the key points from the workshop  
 
Ask participants to complete the evaluation sheet  
 
Advise participants that other training resources are available for 
early childhood educators: 
• three Toolbox Talks  
• a self-paced learning package 
• three face-to-face training modules 
• seven more professional development workshops relating to 

each of the Victorian Early Years Learning and Development 
Framework Practice Principles   

 
Explain how participants can access these resources  
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Your name:………………………........................................................................................................................................... 

Please circle the response that best describes your thoughts or feelings. Additional 
comments are appreciated. 

The information presented was appropriate for me. 

Strongly disagree       Disagree       Neither agree nor disagree       Agree       Strongly agree 

2. The facilitator(s) helped me to understand the content. 

Strongly disagree       Disagree       Neither agree nor disagree       Agree       Strongly agree 

3. The workshop has motivated me to reflect on my practices when working with 
young children with trauma. 

Strongly disagree       Disagree       Neither agree nor disagree       Agree       Strongly agree 

5. The workshop has shown me some ways to work more effectively with young 
children with trauma. 

Strongly disagree       Disagree       Neither agree nor disagree       Agree       Strongly agree 

What changes in your workforce practice might you make after this training? 

.........................................................................................................................................................................................................

.........................................................................................................................................................................................................

......................................................................................................................................................................................................... 

What was the most useful thing about today’s training? 

.........................................................................................................................................................................................................

.........................................................................................................................................................................................................

......................................................................................................................................................................................................... 

What could be improved? 

.........................................................................................................................................................................................................

.........................................................................................................................................................................................................

......................................................................................................................................................................................................... 

Other comments? 

.........................................................................................................................................................................................................

.........................................................................................................................................................................................................

.......................................................................................................................................................................................................... 

If you have further comments, please use the back of this page. 

Thank you for completing the evaluation. 
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